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INTRODUCTION 
Many of our parochial schools are organized on an eight 
four plan. Since these schools, for the most part, have a 
limited teaching staff, we must carry the one-teaCher-per-
grade plan through the eight grades or use the teaChers of 
these grades in organizing a departmental program. Most 
educators agree that this should not be attempted in the 
primary grades, but there is muCh discussion of the merits of 
the system in the intermediate grades. A partial departmental 
program for fifth, sixth, seventh, and eighth grades could be 
worked out using the teaChers of these grades if the benefits 
derived would justify the program. 
One of the chief reasons for suCh a program would be to 
give the students in the seventh and eighth grades the necess-
ary transition from the one-teacher-per-grade plan before 
entering the completely departmentalized high school. This 
has become almost a necessity in 01r school, st. Ann's, 
Bridgeport, Connecticut. Since we have no high school of our 
own, the majority of the boys and girls leave 01r ~1ghth grade 
to enter the ninth grade of a Junior High and are agaLn 
transferred, at the end of their ninth year, to a Senior High 
School. This is not an ideal situation. Many of the children 
find it difficult to adjust themselves to that one year in 
v 
Junior High; they must then begin a new adJ~stment 1n the 
Senior High School the following year. 
Until it becomes possible for us to establish our own 
ninth grade, we must do our best to aid them in these adJust-
ments. A step in the right direction was taken when arrange-
ments were made for the pupils ot our eighth grade to attend 
manual training and home economics classes once a week at the 
Junior High School. !his familiarizes them with the building, 
the general set-up, and some ot the teachers. Co-operation on 
the part of the principal ot the Junior High has made it 
possible for us to plan the ninth-grade program tor each or 
our pupils, 1n conjunction with his or her parents. In this 
way the pupil is aided to select subjects tor which he is best 
fitted, since he has the advice ot those who best tnow his 
talents and limitations. 
Another step which would be helpful to the children 
would be to set up a departmentalized program in seventh and 
eighth grades to prepare the pupils tor the type ot organiza-
tion which they will meet 1n the Junior High. As this cannot 
be done without involving the fifth and sixth grades, it is 
necessary to be sure that the advantages to the seventh and 
eighth grades will not only tar outweigh the disadvantages to 
the lower grades, but also, that the major disadvantages may, 
with careful planning be eliminated. 
Before such a program could be set up it is important 
vi 
that we make a study of the merits and weaknesses of such an 
organization. By investigating the research already done on 
this problem, some insight into the advantages and dis-
advantages of the system should be gained. Having studied 
the arguments for and against the plan, the next task would be 
to see if the major disadvantages could be eliminated in suCh 
a way that the comprehensive objectives of modern education 
would be achieved. 
vii 
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CHAPTER I 
SUMMARY OF PREVIOUS RESEARCH 
There has been much discussion in the past few years 
on the advantages and disadvantages of the departmental plan 
of organization in the elementary school. Many modern 
educators condemn it strong;L7 while others are equally strong 
in the belief that its merits far outweigh its weaknesses. 
Therefore it would be well to investigate the researCh that 
has already been done and to give some critical thought to 
the conclusions which have been drawn from this research. 
Frequently teachers are heard to remark, "We had a 
departmental program in our school, but they are changing 
back to the nondepartmental system. I don't know why. It 
was working beautifully. I liked it.• A teacher Should 
know why a plan has failed. After all, while teachers mar 
not be responsible for building a curriculum and formulating 
a plan to fit it, they are nevertheless, the ones who put the 
plan into execution and are,therefore, responsible in some 
manner for the success or failure of that plan. Perhaps 
their very ignorance of the weaknesses of the plan may have 
been a contributing factor in its failure. It is the part of 
the administrator to foresee the deficiencies ot the program 
he institutes and consult with the teachers upon the means 
1 
of overcoming these deficiencies. 
When teachers cannot see why the plan they are using 
has failed, has it really failed, or is it being eliminated 
from the school merely because the administrator has heard 
that it is no longer approved in other schools where con-
. d.1 tiona may be completely different? 
SUrely some insight into the answer to this •why" 
should be found in the conclusions drawn from comparisons 
and experiments already made on this subject. Therefore, 
this chapter reports experiments that have been made and 
attempts to evaluate the conclusions. 
Definition of Terms8 T.he departmental plan of organization 
is so well known that little time will be spent here 1n 
describing it. Its principal feature is that a teacher 
specializes in a subject and teaches that subject to a 
number of groupe or grades assigned to it. In a partial de-
partmental system the teacher teaches more than one subject 
and the teacher comes 1n contact with the same group more 
than once during the day. It is to this type of system, 1n 
which the teacher specializes in related subjects, that the 
term "departmental plan 11 refers whenever it is spoken of 1n 
this paper. 
The Clarkville gxperiment. The only carefUlly controlled 
experiment to contrast the one-teacher-per-grade plan with 
the departmentalized plan was carried on in Clarksville, 
2 
Arkansas during the sChool year 1929-1930. Anew elementary 
school building had been constructed in Cla~ksville 1n the 
early months of the year 1929 • . In September therefore, the 
city had two elementary schools enrolling approximately 
equal numbers of intermediate grade pupils. These grade 
groups were composed of pupils having similar economic and 
cultural backgrounds. Since few situations are adapted to a 
valid study in the field of departmentalization, a co-
operatively planned experiment was conducted in_ the two 
schools. J.R. Gerberich and C.E. Pra111 of the University 
of Arkansas have given an account of it in their research 
publication. A$ stated by the authors the problem was •to 
throw some light on the relative instructional efficiency 
of the departmeatal organization and the traditional grade 
organization in _the intermediate grades." 
The fourth, fifth, and sixth grades of one school 
were departmentalized, while the same grades in the other 
school were organized on the traditional grade basis with 
one teacher in charge of each grade. The same textbooks 
were used 1n each school, and the teaChers used the same 
course of study. '!'he results were based on a testing pro-
gram. 
Very close conformity existed between the teachers of 
1 
Gerberich, J. R. and Prall, C. E. 11 Departmental Organiza 
tion Versus Traditional Organization in the Intermediate 
Grades.• Elementary SChool Journal 31:671-7; May 1931 
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the two schools with respect to their training and teaching 
experience. These teachers were all graduates of a college 
located in Clarksville; consequently, they had similar 
training. Two of the three teachers in each group held 
Bachelor's degrees, and the other one in each group had two 
or more years of college work. There was one in each group 
with six or more years of experience, one in eaCh group with 
four years of experience, and one in each with no previous 
experience. Two teachers in each group had taken one or more 
courses in methods. The Superintendent's estimate of the 
two groups, based on his knowledge of the individuals, was 
that they were well matched in instructional ability. 
All the initial tests were given to the pupils of 
grades IV, V, and VI. Some were administered in September, 
and the remainder early in October of 1929. The same pupils 
took the final tests in May, 1930. The tests were administer-
ed under similar conditions, since at both times the exam1na• 
tions were given by the superintendent or by the teachers 
under the direct supervision of the superintendent. ~e 
initial and final tests were forms of the same test and, 
there~ore, had high validity. 
The scores of the initial tests were used in matching 
' the pupils, and the initial average scores of each group show 
that a good job of matChing was done. The average scores 
attained on the final tests by the paired groups show 
differences that were, for the most part, of little statisti-
cal reliability. These indicate higher achievements in 
arithmetic under the d~pa.rtmental system in grades IV and VI 
and in English in Grade V. The grade organization shows ad-
vantages in reading 1n Grade IV and in geography in grades 
IV and V. 
Conclusions. As stated b~ the authorsl the conclusions 
were: 
1. The feeling that pupils in the lower 
grades are less likely to profit from the de-
par.tmental organization than those in the upper 
grades is not supported by these data. 
2. Eight differences show higher aChieve-
ment under the departmental organization; seven 
differences indicate higher achievement under 
.the grade plan. 
3. There seems to be little evidence upon 
whiCh to base any general conclusions concerning 
the effectiveness of either plan, but, on the 
whole, the teaChers in the sChool haVing the grade 
organization were best prepared in the fields of 
reading and English and expressed more interest in 
those subjects than in others; yet they taught only 
one of these subjects more effectively than did the 
departmental teacher and the difference in that 
subject was not consistently maintained in every 
grade. 
According to the results of this experiment neither 
plan can claim great superiority over the other in 1nstructio 
a1 effect! veness. That the departmenta1 plan did not show a 
decided inferiority is rather surprising since the teachers 
1 
Gerber1eh, J .R. and Prall, C~E., op. cit., p. 677. 
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had always taught in the grade system, had no previous ex-
perience with departmental work, and no special training in 
the subjects taught, which is really the foundation of the 
departmental system. The study seems to be a proof of this 
1 
alone - the plan only helps or hinders; it is the teacher 
who is effective. 
The Wisconsin Questionnaire. Whether or not departmentaliza-
tion in the intermediate grades makes for more effective 
beaching was the subject of a survey made by Evande Becker 1 
and Nell K. Gleason of the State Normal School, SUperior, 
Wisconsin. ~e purpose was to determine if educators, in 
theory and in practice, take the affirmative or negative 
point of view. 
A letter was sent to representative educators in the 
United States asking them to give their opinions on the 
merits and demerits of the departmental system in the inter-
mediate grades. or the twenty-one outstanding educators who 
replied, three favored complete departmentalization, eight 
favored limited departmentalization, and seven opposed it 
completely. All of those who favored it had had experience 
with the plan, but, of those who opposed it, only three 
based their opinions on experimental evidence. 
1 
Becker,E. and Gleason,N.K. 1Departmentalization in 
the Intermediate Grades.• Elementary School Journal 28:62-6; 
September 1927 
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A questionnaire was sent to supervisors and superintenc-
ents in cities of various sizes who were requested to distrib-
'ute them to representative classroom teachers. The following 
questions were asked:l 
( 1) Have you been or are you now teaching under 
the departmental plan? 
( 2) Do you agree that the teacher can do more 
expert teaChing under the departmental plan? 
(3) What is your reaction to the statement: 
0Under the departmental plan, teaChers 
teach subjects, not children"? 
(4) Will you kindly list below the merits and 
demerits of the procedure as you see them. 
(5) Are your opinions based on observation of 
the departmental plan or experience with 
it? 
The response to the teachers• questionnaire showed 86 
per cent favoring departmentalization, their opinion being 
based on experience; 14 per cent opposed the plan and of thesE 
11 per cent had no experience with departmentalization. That 
the plan was satisfactory to teachers and pupils was evident 
by the enthusiastic letters and comments attaChed to the 
questionnaire. Economy in time, economy in materials, 
economy in preparation, and enriched content were the chief 
advantages mentioned resulting from the plan. Recognized 
school systems all reported favorably on the plan showing 
1. 
Becker, E and Gleaso~ B.K., op. cit., p. 63. 
that .1 t had been adopted with good results. 
Although the favorable results ot this questionnaire 
may have been due to the fact that only those who were 
enthusiastic supporters of the plan took the trouble to send 
. in replies, nevertheless, it definitely shows that those who 
use the plan .!!',! .. enthusiastic supporters of it. The authorsl 
themselves place a fitting paragraph at the close of their 
article: 
So far nothing has been said of •atmosphere", 
that indefinable something that makes a classroom 
not a mere collection of deSks where children 
gather for twenty-five minutes of reading but ~ 
homelike place where freedom and activity are en-
couraged, where, if the room be a literature room, 
there is space for one groqp to work on a play 
which is to be presented while another group pre-
pares the copy for the small grade paper even while 
the teacher is conducting a class in appreciation 
at one of the conference tables. In short, a room 
which has child appeal is possible under this 
reorganization. 
The authors here refer to the fact that, under the depart-
mental plan, the teacher ean better prepare her classroom for 
her special subject in such a way that it becomes an attract-
ive workshop for her children. The teacher will certainly 
have more time to prepare interesting lessons, displays, etc. 
but when •atmosphere" is mentioned, it is hard to believe 
that the atmosphere created by a well-equipped room can equal 
the atmosphere which is the outgrowth of the loving under• 
l 
Becker,E. and Gleason,N.K., op. cit., p. 66. 
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standing of a teaCher Who knows her class thoroughly, and who 
has the confidence and admmration of her pupils. Can that 
atmosphere be maintained under a departmental plan of organ-
ization, or must a teaCher have her pupils with her all day 
long to build up such an atmosphere? 
Comparison of CUrriculum Practices~. ~e next study, by 
Margaret Rousel compares curriculum practices in departmental 
and nondepartmental schools. It was undertaken to discover 
what differences, if any, existi (1) In the scope of the 
program in departmental and nondepartmental schools. (2) In 
the general pattern of organization of the curriculum. (3) 
In the way the program of school lite is administered. (4) 
In the procedures used in the classroom teaching. 
Twenty departmental and twenty nondepartmental schools, 
selected at random from towns varying in size, were visited. 
The writer observed all classes in the schools, ate lunCh 
with the Children, and observed them on the playground. 
Experiences included in the school program and procedures 
used in the classrooms were checked on a previously prepared 
checklist and supplemented by a narrative account or the day's 
exper~ence. Conferences with the teachers and principals 
supplied information about the curriculum. All the data were 
1 
Rous~M. "A Comparison of Curriculum Practices In 
Departmental and Nondepartmental SChools. • Elementary SQhOOl 
Journal 47:36-42; September 1946 
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analyzed in terms of the four purposes of the study. 
The following is the list of findings: 
(1) In only three instances did the scope of the 
schools• programs differ significantly, two of which favored 
the departmental system. A higher percentage of departmental 
schools offered writing as a formal subject and music as a 
subject. This indicates a distinct advantage in the scope of 
the curriculum in that group. Music is an experience that 
can contribute much to the social and emotional development 
of the child. 
(2) In general pattern of the curriculum, the non-
departmental group was more in accord with present theories 
of organization since they favored the correlated curriculum 
rather than the subject curriculum. Yet in actual practice, 
fourteen of the twenty nondepartmental schools were using the 
subject curriculum. 
(3) With regard to certain curriculum practices, the 
nondepartmental group were more in accord with the recommenda-
tions of specialists. In departmental schools the time allot-
ments were shorter, there was no flexibility of periods, and 
there were defin~te 1nterrupt~ons of c~ldren•s activities in 
order to pass to another room to the next class. These three 
practices are highly disapproved in elementary education. 
(4) Interesting differences were found in classroom 
procedures, but none proved to be significant. 
1. 0 
Only fourteen of the ninety-tour differences found 1n 
the two groups of schools, concerning the four phases of the 
curriculum studied, were statistically significant. Only one 
ot the seven differences favoring the departmente~ group is 
approved by specialists in elementary education, but, in many 
eases, the nondepartmental organizations were using the same 
practices that are condemned in the departmental organizatio, • 
. "'":; 
Since eighty of the ninety-tour differences studied were not 
significant, the two plans cannot be so different in actual 
practice as the theories seem to indicate. However, the 
obvious misuse of the advantages to be derived from a system 
which provides the possibility of a flexible program cannot 
hide the fact that this one important factor does exist in 
the nondepartmental plan. 
Ohildren 1 s Attitudes Toward Departmentalization. How do 
children react to the departmental plan? The purpose of this 
study was to determine the reaction of the fifth and sixth 
grade; pupils to the departmentalized program which had just 
been introduced into their school.l It was to be used as one 
ot the factors to determme whether or m t the new plan was 
desirable. 
The pupil's reaction was obtained by a simple 
1 
Whaley, L.a. 1The Attitude of 
Children Toward Departmentalization.• 
12!106-7; November 1932 
Inter.ed1ate Grade 
Educational Method 
11 
questionnaire given to the fifth grade in January after four 
month's experience with departmentalization. The same 
questionnaire was given to the same pupils after two years' 
experience with it. The experiment was repeated with the 
class that followed this one when they were 1n the fifth and 
sixth grades so that two responses were secured from each 
class. The children were told to turn in the papers without 
signatures so as to encourage them to express themselves 
frankly. 
The following five questions were asked:1 
(1) Do you like the plan of passing from room to 
room for different lessona7.; 
(2) Would you rather have all your lessons in one 
room with one teacher? · 
(3) Do you feel you can do your work better, just 
as well, or not as well, by changing rooms? 
(4) It you like to change rooms, give one or more 
reasons why you like it better. 
(5) If you do not like to Change rooms, give your 
reasons. 
About sixty per cent of the pupils favored the plan, 
twenty four per cent were opposed to it, and sixteen per cent 
were indifferent. About forty per cent of those who favored 
it did not believe that it had any effect on their work. 
Many reasons for liking and disliking departmentalization 
were recorded. The following represent the ones most fre-
1 
Whaley, L.·s., op. oi t., p. 106. 
12 
quently mentioned in favor of departmentalization: 1 
1. Liked Change of teachers - more interesting. . 
2. Moving about gives exercise, relaxes the mind. 
3. Gives the teachers a chance to know their 
subjects better. 
Against the departmental plan: 
1. Causes forgetting, dropping, losing things and 
disarranges desks. 
2. Wastes time when passing from room to room. 
3. Is an interruption when one gets interested in 
subject. 
Although only a few pupils mentioned this last ob-
jection, it is one of the principal arguments against the 
departmental program. 
The pupils who considered the new plan as good or even 
better than the old represented about seventy-five per cent 
of the group. The results from the two trials were consisten , 
showing only a slight decrease in the number who disliked the 
new plan. This study shows very definitely that if the 
Choice depended on the pupils, the departmental plan of 
organization would be adopted. Just how much the children's 
likes and dislikes were influenced by the attitude of their 
parents and teaghers cannot be determined. Certainly some 
ot the reasons seem to be a repetition of what the children 
heard from adults, since, for example, tew children obJect 
to wasting a little time in school. Likewise, few children 
think that a teacher needs any preparation of her subject 
1 
Whaley, L.a., op. cit., p. 107. 
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matter. Simply because she is a teaCher, they have a tendency 
to feel that she knows all things about all subjects. Perhaps 
the departmental plan does break down that ideal; perhaps it 
builds up a notion that the teacher knows only the subject 
which she is teaching. If so, then the teacher is failing to 
relate her subjects to the rest of the curriculum and depriv-
ing the children of the integration of subjects necessary to 
a well-rounded education. Nevertheless, the fact still re-
mains that the majority of the pupils found life in school 
mpre interesting when they changed from one teacher to an-
other during the day. 
Teachers' Attitudes Toward ll~partmentalization • . In the 
second semester of the year 1928-1929 the teachers of grades 
III, IV, V, VI, in one of the elementary schools of Ohio 
agreed to try an experiment *ith departmentalizationt In 
this experiment the homeroom teacher taught history, spellingJ 
language, and arithmetic to her home-room group, and one 
special subject to four other groups of children. At the 
close of the semester the teachers and pupils gave their re-
actions by filling m questionnaires. 
Every teacher voted against departmentalization while 
about seventy-five per cent of the pupils voted for the plan. 
The attitude of the teachers here is little to be· wondered at 
]. 
Buckley, H.M., "Difficulties in Introdu~ing Depart-
mental Teaching. 1 EJ ementary School Journal 30:574-5; 
Aoril 1930 
14 
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They were not trained for specialization and were, therefore, 
not capable of being outstanding in any given line. The pro• 
gram outlined for them was certainly not calculated to show 
them the advantages of departmentalization since they still 
taught five subjects, most of them being unrelated. Had 
their program been so worked out as to have one teaching all 
the language-arts, another the social sciences, etc., they 
might have been atae to see the advantages of the plan. Mr. 
Buckley lays the blame to the inefficiency of the teachers, 
stating that, 1 A weak teacher cannot specialize: her weak-
ness would show up instantly" and that fifty per cent of our 
teachers are probably incapable of doing work of a high 
order in a single subject. 
The dislike of the teachers for the plan was probably 
due to the lack of careful forethought in this experiment. 
They were thrown into it in the middle of the year without 
pre~ous preparation. Few teachers could adJust themselves 
and do an adequate Job under such circumstances. This study 
indicates that the plan will fail if careful planning, 
research, and foresight are lacking on the part of the ad-
ministration. Administrators, in formulating the curriculum 
for suCh a program, must plan it so as to eliminate dis-
advantages. If an integrated curriculum were carefully 
planned in conjunction with the teachers, who must be given 
an insight into the part each is to play in the whole prow 
1.5 
gram, many of the difficulties arising from this plan would 
adjust themselves. However, it is necessary to know the ad-
vantages and disadvantages of a system in order to make it 
work~. 
Caswelll in describing departmentalization says: 
The principal argument for the departmental 
organization is that it brings the services of 
more competent persons to the school's program 
and secures a more sequential and better-ordered 
curriculum. T.he principal objections center in 
the type of curriculum which is fostered and the 
division of the child's program into many parts. 
The plan obviously assumes a subject curriculum 
in which the principal qualification for teach-
ing is competence in the subject. This is ~eld 
by many to be an inadequate and distorted view 
of the function of teaching elementary school 
children, and the plan is condemned because it 
divides the child's day into many small discrete 
parts, not giving long, intimate contact and 
close association with a single teacher. 
On the other hand, some educators feel that several 
teachers with special training in definite fields of educa-
tion should each have a unique contribution to make to near-
ly every problem in the lives of pupils. Together they can 
plan more effectively and achieve more than an individual 
teacher, but always with the understanding that the instruo-
bion of eaCh pupil is the joint responsibility of all the 
teachers.2 
1 
Caswell, H.L. !ducation in the E1ementary School. 
New York: American Book Co., 1942. p.232. 
2 Goodrich, T.V. and Folsom, A.E. 1 Sohool Subjects and 
Life Activities.• _Journal of Educational ResearCh 4li359; 
January 1948 
16 
Ottol reports, that according to recent studies, de-
partmental teaching has been introduced extensively into 
American elementary schools, although since 1941 there has 
been a trend to reduce the degTee of departmentalization in 
the first six grades. ThiS is due to the fact that many ed-
ucators believe that the plan results in disintegration rathe 
than integration of pupil experiences. At present, all 
effort:s to determine whether departmental teaching produces 
better results have been limited to subject matter outcomes. 
According to Kyte!, a highly departmentalized organ-
ization may result in an artificial, mechanized program in 
which elasticity in the use of time becomes almost impossible 
The teacher has a tendency to become subJect-centered ins tea 
of child-centered. On the other hand, in the traditional 
!I 
grade organization, the child is exposed to the danger of 
being with a weak teacher all day. In schoals using the de-
partmental plan, each pupil develops under the direction of 
several personalities. Here too, the teachers' preparation 
can be more thorough. The subject taught is generally in a 
field in which the teacher is most competent. Nevertheless, 
1 
Otto, H.J. Elementary School Organization and 
Administration. New York: D. APPleton-Century Co. , 1944 
Chap. VII. 
2 
Kyte, G.C. The Principal at Work. Boston: Ginn and 
Co., 1941. Chap. VII 
1 
/ 
there must. be continuous attention to the development of 
team-work in the teaching staff to maintain a desirable in-
structional program. 
Since many educators, who at one time adopted the 
system, have now rejected it as unsuitable to elementary 
education while others are loyal adherents to the plan, it 
would be profitable to include here a summary of the argument 
for and against the syBtem as expressed in the opinions of 
leading school people throughout the country. A study of 
these opinions was made by Harlan L. Hagman, Superintendent 
of schools in Warrenville, Illinois. 
Summary of Ad.vantages: 1 
( 1) The departmental program utilizes to the 
best advantage teaching personnel·. tnain-
ed for specific fields. (2) It assures the variety and method of 
approach gained by the experience of the 
child with several teachers. (3) T.he child has a greater chance of finding 
kinship in personality if the school pro-
gram provides him with contact with more 
than one teacher. 
(4) The broadened aspect of the program, to-
gether with the availability of many distinct 
abilities among the teachers, permits the 
program to bec~me adjusted to the needs and 
desires of individual children. 
(5) In a departmental program each child is 
stimulated by contacts with a variety of 
teacher personalities. 
(6) The stimulation of a changing program 
best keeps alive the keen interest and 
alertness of the child. 
1 
Hagman, H. L. 11 Shall We Departmentalize? M Nations 
Schools 28:30; July 1941 
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) 
(7) 
(8) 
(9) 
(10) 
(11) 
(12) 
(13) 
(14) 
(15) 
(16) 
(17) 
(18) 
Standards of scholarship are raised by a 
departmental system. 
The child gains a broader viewpoint by a 
varied school experience. 
It is a desirable and educative experience 
for children to adjust themselves to varied 
personal! ties. 
It permits adequate super~ision with economy 
of time and effort 1n administration. 
No part of the school program is neglected 
because specific provision for each school 
activity is made in the program. 
Under the departmental plan teacher load 
can be equalized. 
TeaChers need not be Jacks-of-all• trades 
but can be masters in their fields. 
Teachers can be engaged for specific program 
needs. The program does not have to depend 
upon the strengths and weaknesses of individual 
~eaChers working alone. 
Inasmuch as eaCh teacher has specific interests 
and abilities the school administration can best 
capitalize on those interests and abilities by 
departmentalization of the instructional pro-
grsm. 
Economy of administration is permitted Without 
harmful effects by centralization of equipment; 
duplication of equipment is not necessary. 
Thorough use of available equipment is per-
mitted without congestion because both the 
instruction and equipment are departmental. 
Under the departmental plan, responsibility is 
fixed. Inadequate teaching in any area is 
readily apparent. 
Summary of Disadvantages. 
(1) 
( 2) 
( 3) 
( 4) 
(5) 
The child's emotional stability is best assured 
by a well-ordered and continuous school program. 
Too often, the departmental program prevents the 
teacher from knowing her pupils intimately. 
Good teaching shou1d be given opportunity to be-
come effective. This is denied in the rapid 
changes of the departmental program. 
Learning is a continuous process that should not 
be subject to the artificial controls of a pro-
gram of time allotments. 
Learning is too often inadequate because of 
limited time to pursue the developments of a 
lesson field. 
19 
( 6) 
(7) 
(B) 
(9) 
(10) 
(11) 
. (12) 
(13) 
(14) 
( 15) 
(16) 
(17) 
(18) 
( 19) 
Most modern psychologists agree to a concept 
of the Hwhole" learning of a child as opposed 
to what might be ~led compartmental learning. 
The multiplicity of pupil contacts that must be 
faced by each teacher prevents attention to 
individual personality problems. 
Departmentalization makes a school a factory 
rather than a home for children. 
Necessary integration of many programs makes a 
departmental system difficult to administer. 
Divisions of responsibilities among teachers 
leads to the failure to accept responsibility 
wholeheartedly. 
Increased salary costs follow When experts in 
specialized fields assume the entire education-
al program • 
Classroom control is more difficult under a 
departmental plan. 
Increased difficulty in pupil accounting results 
from the institution of a departmental program. 
The beneficient effect of good teaching 1n some 
classes is offset by poor teaching in other 
classes. 
It leads to an over-emphasis on subject matter. 
The deparmmental plan is accepted only upon the 
acceptance ~fan outworn philosophy ' ot education. 
The departmental plan is an attempt to imitate 
colleges and universities and has no psychological 
foundation to support its use. 
Lack of direct and thorough attention to problems 
of individual pupils leads to lowered educational 
standards. 
The use of the homeroom movements in high school 
indicates the realization on the psbt of many 
that the departmental plan has fatal weaknesses 
that must be overcome or offset. 
It will be noted that many of the advantages listed are 
in direct contradiction to certain of the listed disadvantages, 
showing that there is a decided di.fference of opinion on the 
question. This may be due to lack of critical thought on the 
part of those who were asked to give their opinion, or it may 
be due to the fact that 1n some departmental systems, many of 
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the disadvantages have already been carefully offset. It 
would seem that many are merely judging from their own eX" 
perience and naming weaknesses which are really a reflection 
of failure in their own schools because on these same points 
others seem to have been most successful. The last dis-
advantage mentioned in the summary, for example, cannot 
really be classed as an objection. To recognize that a plan 
has weaknesses and to try to overcome them, while utilizing 
its good points, is certainly to be recommended rather than 
condemned. That the plan has definite advantages cannot be 
denied. Better teaching, better equipment, an enriched 
curriculum, promotion by subject, improved physical condition 
for children, and the interest and stimulus ot several 
teachers instead of one,l are desirable qualities not to be 
lightly turned aside it the disadvantages are not too great 
to be overcome. In viewing these disadvantages 1n the next 
Chapter, we shall only speak of those that are definitely 
opposed to a good elementary school education rather than 
to those that seem to result from weaknesses in a particu-
lar si tuat1on. 
1 
Reavis, W.O., Pierce, 
Elementary School. _ Chicago: 
1938, Chap. I. 
P.R., and Stullken, E.N. The 
The University of Chicago:P:ress 
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CHAPTER II 
OBJECTIVES IN A DEPARTMENTALIZED PROGIWI 
I. INTRODUCTION 
That there are disadvantages to a departmentalized pro-
gram we make no attempt to deny. With co-operation on the part 
ot the teacher and good will on the part ot all concerned, we 
hope that the disadvantages can be overcome. Ignorance of 
these disadvantages have led them to be overlooked by teaChers 
and, as a result, no attempt has been made to oftseD them. 
Teachers must constantly keep before their minds that there 
are d1 sadvantages which they must guard against, but a thorougl 
knowledge ot the philosophy of their school system and of the 
aims and objectives of elementary education will be their· sate• 
guard. 
Before introducing any plan of organization into a 
school system it must be determined whether or not it will 
harmonize with the objectives ot that system. These o~Jectivee 
must be the outgrowth ot and be permeated by the school's 
p~losophy, whiCh must be thoroughly understood by every me~ 
ber ot the system if it is to be a living, dynamic, philosophy. 
It would, therefore, be well to set down here the philosophy 
which is the backbone of the paroehial school system and the 
very reason tor its existence. 
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II. PHILOSOPHY OF PAROCHI.AL SCHOOL SYSTEM 
The parochial school system is imbued not only with a 
Catholic philosophy but also with a very distinct American 
J/ philosophy. This philosophy flows directly from a strong 
II 
I 
I 
I 
faith in the value of a human soul, created by God for an 
eternal destiny, and from the firm conviction that the Amer-
lean democratic way of life affords the widest opportunities 
for attaining that destiny. Under no other form of government 
is the dignity of man so strongly stressed. Writing on this 
subject the Rev~ W.H. Russell says: 
What many Americans fail to realize is the 
connection between our democracy and the dignity 
or worth of the individual man. Too many Amer-
icans look upon our republican form of government 
as only a form of government. They forget that the 
Declaration of Independence makes American democracy 
to be a philosophy on the nature of mtn• Never 
before in history had a government taRen the bold 
step of announcing that every man has rights, has 
dignity and value in himself. But so much attention 
has been paid to the QOlitical side of democracy 
that it comes as a surprise to people today to hear 
that there is a sBiritual aspect to American 
dem·ocracy, that t~e basic principle underlying the 
second paragraph of the Declaration of1Independence is the worth of a single individual. 
Knowing well that what gives the indiVidual his import-
ance is his relationship to God, we feel that it is our 
1 
Russell, W.H., 11 St. Francis and Democracy. 11 ~ 
I Catholic Educator 18!9?; October 194? 
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obligation to educate the whole man--spiritually, morally 
intellectually, and physically. We cannot feel that an 
education which trains for mere citizenship in a temporal 
life but omits the training for an eternal citizenship in 
heaven, is an adequate education. 
Eailosophy of Parochial School System. · Because the idea of 
J;c-= 
,, 
living at some future time in another world is always present II 
to the Catholic educator, it must not be thought that educa- j 
tion is not applied to the present. Its primary end is to 1 
teach children how to live, and to live in imitation of 
Christ, the Son of God. Thus Redden and Ryan explain: 1 
Catholic teaching holds that man is a 
creature composed of body and soul, made to 
the image and likeness of God, put into this 
world to serve God and to be happy with Him 
in heaven. Since man is to live in this world 
and prepare for the next, education must train 
man according to his true nature and for his 
final end. In that education, however, worldly 
efficiency must not be neglected, because man, 
because he is a social being, must take his 
place and fulfill his immediate purposes in the 
material universe. It is necessary, therefore, 
to evaluate by certain true and fundamental 
principles the changes in modern civilization 
in so far as they impinge upon man's individual 
and social nature, and upon his last end and 
highest good. These principles, Which are 
eternal truths, must always guide, direct, and 
regulate human activity. Without them, man and 
his 11fe are meaningless. 
Catholic Princip._s of Life: The following are 
1 
Redden, J.D. and Ryan, F.A. A Catholic Philosophy of 
Education. Milwaukee: Bruce Publishing Co., 1942. Pp.6-8. 
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the basic principles Qf a Catholic philosophy 
of life and education: 
1. The universe was created by Almighty God 
and is governed by His Providence. 
2. Man is a creature composed of body and 
soul, created by God for the purpose of 
serving Him on earth and attaining eternal 
happiness with Him in heaven. 
3. Man, being endowed with a conscience and a 
free Will, is responsible for his conduct, 
the norms of which are pre-determined by 
the eternal principles of the moral law. 
This moral law is immutable and is independ-
ent of man. 
4. Man received from God the power to learn cer-
tain truths 1n the natural and supernatural 
order; and God has revealed to allmen truths 
in the supernatural which, because of man's 
limited capacity to learn, could not be 
learned otherwise. 
5. God bestowed upon man certain supernatural 
aids to conduct, such as grace, that operate 
beyond Man's natural powers. 
6. As a consequence of original sin, man has an 
intellect less able to attain truth, a will 
leas able to seek good, and a nature more in-
clined to evil. Original sin did not affect 
the nature of human intellect and will but 
deprived them of especial and powerful aids. 
7. Through Baptism, certain supernatural gifts 
are restored to man; but the etfeets of 
original sin in respect to manfs intellect, 
will, and nature remain. 
a. Man, by his very nature, is a social being, 
having obligations to society and, in turn, 
being affected by society. 
9. Education, which is at one and the same time 
essentially an individual and social procee1, 
must embrace the systematic formation, devel op-
ment, and guidance of all legitimate powers of 
man, in con:f'ormi ty with his true nature and 
according to their essential hierarchy. 
10. The ultimate aim of education is so to direct 
man that he can attain the end for which he 
was created. This ultimate end may be, at 
least partially, attained by the promotion of! (a) a sound moral and religious training in 
Christian principles; (b) an intellect disciplin-
ed and enlightened by truth, and guided by the 
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teachings of religion; (c) a disciplined will 
which, through the achievement of self-control 
and a firm adherence to moral principles, 
strives to attain the maximum level of human excellence (d) an appreciation of the duties, obligations, 
and rights of man and society as ordained by the 
Creator; (e) recognition of the order and harmony 
of the universe applicable to man, nature and 
society; (f) a love of truth, virtue, and justice; 
(g) the acquisition of a fitness to earn a living, 
livable and truly CathOlic. 
It can readily be seen that the foregoing 
principles come under the categories, philosophical, 
philosophical-theological, and theological. Thus, 
Catholic philosophy of education is drawn from, and 
constructed on, both natural and supernatural truths. 
Any school system imbued with such a philosophy must 
have for its principal objective the educatiomof the whole 
child. No part of his development can be set t,side as un-
important. The child's greatest task, the attainment of a 
Christ-like character, must become the solicitude of those 
who daily help and guide and teach him. His training in 
natural virtue cannot be divorced from his constant growth 1n 
supernatural virtue. If his education is not to be one-aided, 
the reason for his existence must be constantly kept before 
his mind. 
ObJectives of Parochial School Elementary Education. _ Keeping 
the basic principles of our philosophy in view, and remember-
ing always the motive for education of the whole child, the 
following objectives of elementary school education can be 
set forth. 
To help every child: 
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(1) To know, love, and serve God and to respect 
his neighbor in whonm he sees God' s image. 
( 2) To understand and practice desirable social 
relationships. 
( 3) To discover and develop his own desirable 
individual aptitudes. 
(4) To cultivate the habit of critical thinking. 
(5) To appreciate and desire worthwhile activities. 
( 6) To gain command of the common integrating 
knoWledge and skills. 
(7) To develop1a sound body and a normal mental attitude. 
( 8) To develop character and personality traits 
that will lead to happiness and success in 
life. 
(9) To develop a strong faith and confidence in 
God that cannot be overcome by the adversities 
of life. 
AnY curriculum that does not foster these objectives 
or any plan of organization that hinders them to any great 
degree, cannot be tolerated. It is with this idea in view 
that the advantages and disadvantages of the departmental 
plan must be studied. 
III. DISADVANTAGES VIEWED IN THE LIGHT OF THE AIMS 
OF EDUCATION. 
Let us look at these disadvantages in the light of the 
aims of parochial school education. The chief reason for the 
l 
Brueckner, L. J. The Changing Elementary School. New 
York! Inor Publishing Co., 1940. Pp. 104-5. 
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existence of our school system has been named in our first 
objective i.e., to know, love, and serve God and to respect 
his neighbor in whom he sees God's image. Since our teachers 
are permeated with an imtense desire to accomplish that objec-
tive above all else, it Will make little difference what sub-
ject matter is being taught, the teacher will always have in 
mind the end for which she is teaching. She knows that it is 
not always necessary to teach directly; children have a very 
keen insight into many things, for which we do not give them 
credit. They Will learn much from the attitudes, character, 
virtue and example of their teachers. The knowledge of this 
should prevent any teacher from becoming a mere subject-
matter teaA}ler. 
AnY teacher, worthy of the name, knows that she does 
not teach reading, writing, or arithmetic; she teaches 
childrer
1
, . individuals, souls. If she does not realize that, 
she will not accompliSh the objectives of elementary school 
education no matter what the organization under which she 
teaches. It is true that if she does not have that realiza-
tion, she will never gain it unaided under a departmental plan 
while there is some chance that it may grow upon her in a 
nondepartmental system. This constitutes a real danger and 
for that reason, this truth must be well impressed upon 
teachers who are working under a departmental system. In our 
schools it is a thing which is constantly kept before the 
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minds of teachers and which we are never given a chance to 
forget. 
Objections Classified • . The principal objections to this 
system can be placed 1n two catagories; those that relate to 
the child and his development, and those that refer to the 
program to be followed in the curriculum. The single-teacher-
per-grade plan meets especially the needs of elementary school 
children for close association and acquaintance with a teaCher 
who is responsible for them, and it provides a situation 1n 
whioh a flexible program of varied activities, based on large 
central enterprises, can be developed. The most frequent 
criticism of the nondepartmental plan is that it limits the 
specialized guidance available in the education of the child-
ren. No teacher can be competent in all the fields required 
in a good elementary program and without breadth of competence 
represented by a staff of specialists, the curriculum of the 
child will be limited unduly. 1 
To combine the advantages of the one-teacher-per-grade 
plan and the departmental plan would be most beneficial to th 
Children. When one teacher is expected to teach all subjects, 
her task becomes so burdenseome that She relaxes her efforts 
in the fundamentals and the results become less satisfactory. 
Now if one teacher could specialize 1n a few related subjects, 
1 
Caswell, H.L. Education in the Elementary School. 
New York: American Book Co., 1942. Pp. 231-232. 
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such as the language arts, and have a long period of time whic 
She could divide at will among the different subjects included 
she could establish for herself a continuous and tlexible pro-
gram. As she would have these same pupils through a four year 
course of study6 she would have the added advantage of being 
able to let them progress at their own learning rate instead 
of passing them to an entirely new teacher the following year. 
There would be no ~estion of non-promotion until the end of 
the eighth grade. She would become so well acquainted with 
these pupils during that four year period that one of the 
major disadvantages of the departmental plan, that of not 
having intimate relations with her pupils, would be eliminate 
As the most valuable factor in education is the personal in-
fluence which the individual teacher exerts . upon the pupil, 
this matter of the tea~her continuing with the pupil for four 
years, can be a major advantage. At the same time, there is a 
real advantage of having the teacher work with the pupil in 
several related subjects using the time that would be normally 
allotted to those subjects as she chooses. This assures de-
finite integration of subject matter. As to the fact that the 
child cannot adjust properly to four teachers daily, the 
social point of view in education suggests that it is advisabl 
for the child to habitually adjust himself to various per-
sonalities as he will have to do in his life work.1 
Com 
C.L. Tbe Platoon SChool. New York: The Macmill 
p • 37-38. 
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In speaking of the departmental plan, emphasis seems to 
have been placed on the question "What are the disadvantages?M 
rather than on •Why do these disadvantages exist?•. Yet of the 
' two questions the latter is far more important. The principal 
reasons for these disadvantages may be summed up thusi 
( 1) There has been a lack of co-operation among teaehera : 
each teacher rivaling the other to make her work more success-
ful. Hence the emphasis on subject matter. Where the tnue 
purpose of education is understood, the emphasis is on the chile • 
A bond of union must exist among teachers. Each one must put 
aside her own interests for the good of the child. That the 
accomplishment of such an aim is possible has been proved by 
one attempt at a high form of correlation in a Platoon school. 
Describing this plan of correlation which had already worked 
successfully, Elvira McDonald saysi 
The teachers first met together with their 
respective courses of study and carefully com-
pared the work as outlined for the various sub-jects, discus~ed the possibilities of effective 
correlation using the history as a basis •••• The 
~it was organized in a general way at the first 
meeting with one or two main objectives set up. 
Each teacher gave suggestions, thinking in terms 
of her own subject, and at the same time keeping 
in mind the aim of tying all the subjects together 
into one large unit. 
During the ensuing weeks, these teachers came 
~ogether informally in twos or threes to discuss 
the materials on hand the possibilities ot ob-
taining others needed. There were frequent ex-
changes of suggestions and reports of develop-
ments and trends toward the main outcomes, when 
the teachers met accidentally in the halls, at 
doorways, or in the lunchroom. Teachers came to 
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have a knowledge of eaCh other's work through 
these discussions. Out or this grew an under-
atanding and a sympathetic co-operation that 
could not have been obtained in any other way.l 
(2) Ignorance or the disadvantages of the system has led them 
to be overlooked, and as a result, no attempt has been made to 
offset them. Each teacher must constantly keep before her 
mind the fact that there are disadvantages which she must 
guard against if she would not have to curtail the good that 
could be derived from the system. 
(3) Teachers have not manifested in their classroom tech-
niques the D&sic philosophy or education which insists that 
the child is the important factor. We must teach him what is 
important for him not something that will simply uphold the 
saholastic standards or our schools. 
( 4) Administrators in formulating the curriculum, have not 
planned it 1B iUch a way as to eliminate disadvantages. If 
an integrated curriculum were carefully planned in conjunction 
with the teachers, who thereby would be given an insight into 
the part each was to play in the whole program, many of the 
difficulties arising from this plan would adjust themselves. 
Otto says: 
There are few instances in education or in 
other fields in which organization alone can 
secure the .desired outcomes. Organization at 
best can only facilitate~ can only create the 
1 
McDonald, E. •correlation As It Was Carried Out In A 
Platoon School." Educational Method 10: 24; OctobetJ 1930 
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setting by means of which the objectives may b~ 
attained •••• No educational unit can attain the 
aims and functions assigned to it unless those 
who carry the immediate responsibility for class-
room instruction-the teachers-manifest in thetr 
thinking and in their classroom techniques the 
basic theories and philosophies which were made 
the foundation of the institution. 1 
Conclusions. In conclusion1 let me point out 1 that where 
I' 
I teachers have devoted their lives to the education of children: II 
where they live together under the same rule 1 constantly l1 
helping each other with their school problems; wher~ there ex- II 
ists union and co-operation; where no personal reward is the I 
:I objeet of endeavor, and eredit and praise are only 
because it adds to the value of the school system; 
accepted 
then the i 
I 
child's education should not suffer from a departmental system. 
1 
When in addition to these factors, it is considered that the 
teacher is a definite social influence in her community, know-
ing each family intimately 1 being consulted on family problems 
and a frequent visitor to the home of her pupils 1 there is 
little reason to fear a lack of intimate knowledge of the in-
dividual child. Under suCh circumstances the school would be 
,! justified in feeling that a partially departmentalized program 
would add to the competence of its operation without fear of 
I 
I 
being a detriment to the objectives of elementary school 
education. 
1 
Otto 1 H. J. "Shall The Teacher Teach All Subjects. 11 Elementar~ S~ool Journal 32:125-34; October 1931 
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CHAPTER III 
THE CURRICULUM 
I. CONCEPT OF THE CURRICULUM 
Introduction. The idea that the curriculum of a 
school includes many more things than reading, writing, and 
arithmetic has grown steadily for many years, and few people 
think of a curriculum now in terms of formal subject matter. 
At least in theory, if not in actual practice, the curriculum I 
has had to change to fit the needs of a new economic society. 1 
Much criticism has been aimed at the schools because they hav 
not given to pupils the opportunities and experiences neces-
sary to equip them for life in a changing world. No one has 
been more critical of their efforts than educators themselves 
Experiments have been tried, and from them, even from those 
that have f ailed, has come progress. If that progress has 
seemed slow, if we are still puzzling over many intricate 
problems, we can still face the future unafraid because we 
feel that the cricis has been past; we feel that the emphasis 
is now no longer on subject matter to . which the child must 
adapt himself, but that the major concern is the adaptation 
of the subject matter to the needs of the child. Though we 
have a long road to travel before we reach the perfection 
of our goals, though we may find many obstacles in our path, 
3~ 
yet we are sure that we are on the right road, and that the 
end to be attained is well worth Dhe effort to attain it. 
Nowhere is this progress more evident than in the changed 
connotation of the word curriculum. 
Definition. The Educational Policies Commission gives 
the definition of what a true curriculum should be. 
The curriculum of an elementary school con-
sists of those experiences whiCh the child has 
at school or under its jurisdiction. Through 
these experiences, plus those outside the school's 
program, the child grows and learns. The curriculum 
is not simply a series of printed PAges written in 
some central office for the information and guidance 
of teachers in the classrooms. Sueh published mat-
erials are often extremely helpful to teachers in 
their work, but the curriculum itself is not what 
is written but what is done. It should be the re-
sult of careful thinking and planning, and should 
be subjected to continuous critical appraisal. 
Some parts of the curriculum are better planned 
much in advance of the learning itself; others are 
plenned almost as the learning takes place at those 
unforeseeable times when opportunities arise to 
arouse interests, develop creative imagination, 
satisfy curiosity, practice skills, strengthen 
good habits, and in such manner guide behavior. 
The curriculum in a good elementary school reveals 
a combination of thoughtful planning, intelligent 
guidance of children t s experience, and meaningful 
appraisal. It is never supposed that the curriculum 
is made when a book is published; rather it is made 
as children live. 1 
Let us note the words, 0The curriculum is not what is 
written but what is done•. This places the heavy responsibilitv 
of the school's program upon the principal and upon the teacher ~. 
1 
Educational Policies Commission, Education For All 
American Ghlldren. . National Education ASsociation of the 
United States, 1949. Pp. 99-lOO. 
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A progressive curriculum may become statio in the hands o~ 
incompetent or indifferent people. Likewise a progressive 
principal may so well enrich his school program as to make 
something dynamic from a curriculum that seems very medioore 
on paper. It is ~rom this point of view that the curriculum 
will be discussed. The general principles which are the eon-
cern of the principal and teachers in trying to g1vi their 
pupils a thorough preparation for life will receive emphasis 
here. It is not our aim to reorganize the curriculum, but 
rather to study how to organize our schools as to get the 
most out of the curriculum already established. 
II. TRAINING FOR A DEMOCRATIC FORM OF LIFE 
One of the great problems facing our schools today is 
the development in our children of an understanding and 
appreciation of democratic values. Our Catholic schools have 
always placed emphasis on the need of training citizens for a 
democracy. The Catholic attitude toward democracy has been 
aptly expressed by the Honorable James E. Murray, United 
States senator from Montana, in his address to the ~arty­
fifth annual convention of the National Catholic Educational 
Association. 
We ought to emphasize that Catholics, and 
especially American Catholics are committed to 
the superiority of democracy over all other 
forms of political government. We are committed 
to democracy because of our abiding philosophical 
-- - . ============= 
36 
I 
I 
/. 
II 
- II · 
I' 37 
conviction that democracy is the best form 
of government, that it harmonize-s more close-
ly than any other form of government with the 
sublime dignity of man. Every man, regardless 
ot his race, color, or creed, is a child of 
God, endowed with a rational intellect and a 
tree will, and destined ultimately tor eternal 
happiness with God Himself. 1 
Too frequently, however, the attitude has been that 
simply living in a democracy is all that is necessary to give 
our pupils democratic ideas and standards, which without any 
help from us, will become a code of living for adult life. 
Educators have come to realize that this attitude is totally 
false. The very fact that such a small per cent of our Amer-
ican people avail themselves of the privilege of voting is an 
indication that they do not take seriously their responsibilit'r 
of living in a democratic society. This failure may be 
Attributed to the lack of understanding of the principles of 1 
democracy, an understanding which was the direct responsibilit1 .~ 
of the school to teach. Have we not expected our people to 
be loyal to ideals about whiCh they knew little? If these 
ideals are taught, if children are trained in the practice of 
loyalty to thtse principles, then they may be expected to 
faithful allegiance to a democratic form of government. 
~emocracY Practiced by Teachers and Principals. Children 
must see democracy practiced by those with whom they come in 
contact, especially by those for whom they have respect. For 
1 
National Catholic Educational Association, "The N.C. 
E.A. in §an Francisco. 11 Journal of Relgious Instruction lSi 
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this reason the program of the school must be organized and 
administered on democratic principles. It is the duty of 
teachers and principals to direct their attention to this 
important point in their teachers• meetings, and to cheCk 
constantly on practices carried on by the school to see what 
effect they will have on the democratic values which the 
children are expected to learn. These discussions are pro-
ductive of much good in as much as they bring to light out-
moded practices whiCh have become part of the tradition of 
the school, are productive of no good, and the existence of 
whiCh cannot be Justified. SUch conferences will be planned 
with the help of the teachers and held at their convenience. 
The school will profit more from Whole-hearted teacher-
principal co-operation and the active participation of 
teachers in the administration than from the independent 
effort of the principal alone. 
Pupil Participation in School Government. Whenever 
possible pupils should be allowed to take part 1n the govern-
ment of the school. Since they are to be trained for dem-
ocratic leadership, every opportunity to practice such lead-
ership must be utilized. The children must be given a chance 
to shoulder respons'll:bility and must be placed in situations 
in which they will feel the effects of a failure to perform 
their duty. Responsibility for order in the school halls 
will be placed in the hands of a group of student council 
38 
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guid- 1 members who will be elected by their fellow students and 
ed in their efforts by a member of the faculty. They must be 
taught to earn the respect or all the pupils of the school by ~~ 
their fair demoor~tic attitude toward all those who are asked ~~~ 
to obey them. Every class will have representatives in this 
Student Council and the elections will be held with a view to 
training the pupils in the manner of voting in a democracy. 
In a departmental program this organization is all the 
more necessary since the changing of pupils from room to room 
may cause much disorder and loss of time. The feeling that 
they are rendering a real service to the school and partie!- II 
pating in its government will develop in these pupils a sense I 
I of loyalty to those placed in authority. They Will see the 
need for the laws that have been passed, will experience the 
difficulty of enforcing these laws and the trouble that is 
caused when the laws are not obeyed, and will, thereby, devel-
op a love and respect for law and order. 
The student Patrol, now functioning ia another opportu 
nity to teach responsibility in a democracy. The Police i/ 
Department of the city does excellent work with the pupils 
selected for this duty. As the school is located on a very 
busy street corner, patrol duty has become a position of 
trust to which the pupils feel it an honor to be appointed. 
It has been impressed on them that any carelessness on their 
part might lead to serious consequences. Thus far, it is to 
l! 
I 
I 
j 
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their credit, that no pupil selected for the patrol has ever 
failed in his duty. 
Since the Patrol has already established its reputation 
for faithfulness to duty, a step forward in democratic prac-
tice may be taken by making this office a matter of election 
rather than appointment. The pupi~s of the upper grades could 
be entrusted with these elections after they have been ground-
ed in the idea that by so doing they are taking upon them-
selves a share in the responsibility and must, therefore, 
nominate only those who are capable of upholding the high 
standards already set. The self-sacrifice necessary for the 
faithful service rendered by these boys to their fellow-
students, is a strong foundation for good citizenship later 
on in life. 
Making pupils responsible for the neatness and beauty 
of the classroom, the care of the school grounds, helpfulness 
in supervising the younger children on the playgrounds, care 
of equipment, helpfulness in the lunch room, are all means of 
inculcating habits necessary for the democratic citizen. 
Pupil Participation in Pl"O.gra.m Planning._ Pupils may 
also be allowed to help in planning their daily school pro~ 
gram. If the beaoher takes a short time at the beginning of 
each day to allow the children to help her plan the days 
activities, there Will be definite educational value to the 
ch~dren. B.F. Solis-Cohen sums up the leading advantages 
thus: 1 
1. For the first time, perhaps, they will begin 
to see the need for a definite program. 
2. There will be definite gains in self expression. 
3. Respect for the opinions of o~here will be 
fostered. 
4. The children will grow in the idea of working I 
for a group. 1
1 
5. The school program will no longer be something 11 
imposed by teachers but a program in which the I 
children will w~t to participate. 
This does not mean that the pupils Will dictate to the 
teaCher or do only what they want to do. The teacher must 
never lose control of the planning period. It must be a cO" 
operative system. If the opinions of the pupils are respected 
they will not be afraid to express them. They can be taught I 
to respect each others opinions and to make judgments on what 
will prove most valuable. It teacher-pupil planning is to be 
successful much will depend upon the skillful guidance of the 
classroom teacher, who must lead the pupils into clear think• 
ing and purposeful planning. 
Daniels 2 believes that the art of planning can be 
taught as a skill even to the younger children of the primary 
1 
Solis-Cohan, B. F., 11Pupil Participation in Program 
Planning. • Grade Teaehe£ 65:14; May 1948 
2 
Daniel, E., "Learning the Skills of Co~Operative 
Planning.• Educational Leadershig 5:322-7; February 1948 
Grades, and he sums up the part the teaCher must play. 
1. The teacher must assist in getting the 
group started by recalling What has been 
done previously and by explaining the 
purpose ot the planning. 
2. The teacher must keep track of all ideas 
that have been proposed. 
3. The tea~her must evaluate all suggestions. 
4. The teacher must recognize difficulties 
which younger children are unable to 
forsee. 
5. The teacher must always help the group to 
move along to a new point. 
. I 
Teachers' College, Columbia University 1 carried on an 
experiment with two schools, one of which had a program dev-
eloped under rigid requirements of distribution of time and 
activities, and another in which the teachers and pupils 
planned their time co-operatively. The schools were evaluated 
by their own pupils and by observers. Not only did the pupils 
in the second school like school better and feel that they 
were getting the most out of it, but it Showed a better balano 
of time between skilled subjects and a~tivities. 
Character Traits of a Democratic Citizen~ . .. In training 
pupils for a democratic form of life nothing must be left to 
chance. The school must be a workshop Where each child learns 
by actual practice under the guidance and direction of a 
teaCher. It is a miniature world wherein the child learns 
1 
Lindsey, M. , 11 School Time - Quantity and Q;Uali ty. n 
Educational Leadership 4:151-6; December 1946 
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the relationship between problems that confront him in the 
classroom and those that actually take place in future life. 
He is not only an individual but one of a group, one who must 
become a member of society. He must be taught that what he is 
learning now is fitting him to take his place as a useful and 
worthy member of the community. The important factor in this 
training is the teacher. She must take each child, visualize 
his future place in the world and by her foresight see the 
problems that will arise in his life. There must be a 
systematic eftort to develop in him those traits of character 
which will make him a friendly, loyal, up-right, law-abiding 
citizen. Rose Schneideman 1 in her Democratic Education in 
Practice presents a list of character traits necessary for an 
enlightened American and without which the child will later 
become a social misfit if not an absolute menace to society. 
We mention here those traits which we feel are most important 
in the formation of a character whose immediate and is 
ship in heaven. 
Respect~ Outstanding among such traits is that of 
respect. Would not many so-called delinquents have been 
saved the bitterness of a warped outlook on life if they had 
1 
Schrieideman, R. :\Democratic Education in Practice. ~ 
New York: Harper and Brothers, 1945. Chap. II 
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been taught from the beginning the respect due to authority, 
based on the truth that all authority comes from God? In a 
democracy the people choose the persons in whom the authority 
'-- . 
I 
is to be invested; the authority itself comes from God. How J 
can we expect our youth to resp~ct authority that comes from 
God if they are not first taught to love God and respect His 
Commandments? When children are taught in their own homes the 
respect and obedience due to their parents we have a splendid 
foundation upon which to build. When these virtues are not 
insisted upon in the home, our task is more difficult but 
correspondingly more necessary. 
From respect for authority our youth must be led to 
respect for their fellow-man in whom they see, by Faith, the 
image of Godl The school begins this important task the day 
the child enters the kindergarten and must continue it through 
each day of the child's school life. The contact of each chil 
with his fellow-students must be watched carefully, and wrong 
attitudes corrected and changed. Every school day provides 
opportunities for guidance in this matter. Our club meetings, 
open forums, panel discussions, and classroom planning periods 
can all be occasions for stressing the respect due to another' ' 
opinions. Each child must feel that he has the right to ex-
press his ideas, and that even when they do not meet with the 1 
approval of all, they will be given respect and consideration. J1 
In such an atmosphere even a shy child will not be afraid to I 
·I 
. . I 
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voice his opinions. Children can be taught to speak respect-
fully to each other and to be willing to help each other. 
I 
11 They are quicker than we are to recognize hidden talents in 
111 
JJ children who do not appear to be even average in scholastic 
attainment. 
1
11 
I 
It is an absolute necessity to insist on respect for 11 
the property of others. Children are naturally careless and 
will continue to be so if they are not made to take the con-
II sequences of their acts of destructiveness. 
II 
I 
I They can be made 1 
I 
I 
to realize that the respect they demand from others as their 
right must also be given to others. They must be taught to 
take care of everything entrusted to their care either by 
their parents or by the school. All this takes constant 
effort, constant watchfulness and hard work. 
The classroom teacher must set the example for her 
pupils by respecting their views and opiniorrB, being con-
siderate of their feelings, and by practicing justice in all 
things and at all times. Children are quick to obw·erve any 
deviation in practice from what is taught in theory. A 
teacher plays the important role of developing in her students 
nobility of character. If she be careful of her own conduct 
then she can require her pupils to live up to the bigh 
standards that she sets for them. 
Honest~. Honesty is so bound up with justice and with 
respect for the rights of others that we cannot try to in-
I 
II 
I 
I 
II 
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culcate one without necessarily teaching the others. It is 
difficult for children to form a true idea of the virtue of 
honesty when they see so many practices contrary to honesty in 
the world around them. Do they not frequently come in contact 
with adults who live according to the ideas that they must not 
let honesty stand in their way of making money; that it is all 
right to cheat provided they are clever enough not to get 
caught; that it isn't necessary to give full service for their 
wages if they can get away with it; or that they do not have t 
pay a just wage unless they are forced to do so? Are not the 
children's own acts of dishonesty such as failing to pay full 
bus fare or the full price of admission to a show, or failure 
to return lost articles to their owners, frequently condoned 
if not actually approved? If we do not teach them now to 
think rightly and act honestly in such matters, they will not I! 
learn to do so 1n later life. // 
Not only must we teach them their obligation to be 
truthful in word and action at all times no matter how 
difficult it may be, but we must be careful not to plant the 
seeds of dishonestt in little children by placing them in ~I 
situations in which they have no other choice than to cheat. 
Unfortunately, a pupil who is slow mentally is often forced 
by our demands on him to copy work from other children and to 
obtain dishonestly What it is impossible for him to get other] 
wise. We have a real responsibility to see that such eh1ldr~~ 
II 
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are assigned work that is within their ability. No pressure 
to keep up certain standards nor any grading system should be 
sufficient excuse for starting a child on a path of dishonest 
The sense of values developed in a child is more the 
result of our actions than of our Deaehings. Ir we seem to 
attach undue importance to characteristics in a child that ar 
AOnoying but which are not morally wrong and little importance ~ 
to lying, cheating, and tale-bearing, we are contusing that 
child and establishing a wrong set of values. We must teach 
children that they have a natural inclination to protect them 
selves by lying about their misdeeds. The harm is not in do-
ing this on the spur of the moment without thought. It is 
persevering in the lie after they have time for reflection; 
but we cannot expect them to see the nobility of the practice 
of honesty unless we show that we consider it such by our 
reactions. Many children would overcome their natural in-
clination to lie if they were enlightened in this matter and 
patiently dealt with. Children love to be considered noble, 
and they will live up to our standards of nobility when it 
has been placed within their reach of attainment. They lie 
in order to keep our good opinion mf them or to avoid punish-
ment, and they can be trained to do otherwise if the matter 
is placed before them in the right light. 
A Sense of Responsibility" Noticeably lacking in our 
youth of today is a sense of responsibility. This lack seems 
II 
II 
i 
i 
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to be due to over-indulgence on the part of adults who do too 
much for the child and engender in him a lack of self-con-
fidence. A child needs to be trusted. He must feel that 
adults depend on him to do his part in certain situations. 
Some of the situations arising in the school in which the 
child can be trained to a sense of responsibility are listed 
by the Commission on American Citizenship of the Catholic 
University of America. In these the child takes a pro-
portinate share of responsibility in the activities of the 
whole school and in classroom living. Some of these sit-
uations are: 1 
Contributes to a class discussioh .by giving 
ideas and opinions, and by listening to those 
presented by other children; submits ·to the 
decision of the group. 
Uses initiative in assuming tasks Which he 
sees are necessary in the vlassroom, as ad~ justing the window shades to obtain good 
light. 
Shares responsibility for keeping the class• 
room in good order, as by hanging up wraps 
and putting work materials away When finished 
with them; takes his turn in dusting the fur-
niture, watering the plants, and performing 
other classroom duties. 
Helps other children to enjoy a game or other 
form of classroom recreation by following dir-
ections, waiting his turn and doing his part 
well. 
1 
Joan, Sister Mary and Nona, Sister Mai7;- Guiding 
,Growth in Qhristian Social Li vins.:. Washington, D. C.: The 
Catholic University of America Press, 1944. ~p. 42-44. 
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Takes responsibility for good conduct in a 
situation which challenges the honor ot the 
class, as by continuing work when the teacher 
is called out of the room, or practicing hon-
esty in a test. 
Observes regulations made by the pastor and 
principal for the whole school; respects the 
authority of the safety patrol, the school 
council, and other authorized groups in the 
school. 
Assumes self-responsibility in the halls, the 
lavatory, the library, and other places in the 
school building where he does not have immediate 
supervision. 
Co-operates in the work of the mission program 
and other all-school activities; patronizes 
such school enterprises as the lost-and-found 
department, the school newspaper, the library, 
and the school store. 
Shows loyalty to the school in his words and 
actions outside the school area; takes pride 
in belonging to his school group. 
Shares responsibility for keeping the building 
and grounds in good condition, as by placing 
candy wrappers and fruit peelings in the proper 
receptacles. 
Takes good care of books and materials which his 
family or the parish school provides for his 1/ 
personal use. 1
1 
Asks permission to use a classmate1 s materials 1· 
when this is necessary; handles them with care 
and returns them promptly, expressing gratitude I 
for their use. 
Takes good care of f'urni ture and other equipment 
in the classroom and school building; avoids 
marking furniture or any part of the building. 
Shares responsiblity for keeping books in order 
in the school library; takes good care of books 
when reading them and returns them promptly when 
they are borrowed. 
Uses playground equipment with care, and 
reports to the teacher or janitor if it 
is damaged during playtime. 
Inculcating such habits requires constant. watchfulness 
and_ guidance on the part of each teacher. Each child should 
have individual help as well as group training in these 
matters. A word of commendation when the child has shown a 
sense of responsibi£ity in a situation, or a kind suggestion 
when he has not, will do more than all the group instruction 
he may be given on the subject. 
Co-operation. __ A natural outgrowth of a sense of 
responsibility is a spirit of co-operation. From the day 
the child enters the kindergarten he begins to realize that 
he is part of a group. As he grows older he must be made to 
understand that the smooth functioning of the group depends 
upon the eo-operation of each member. At work or play, in 
all the activities of the classroom, he mus~ learn Christian 
attitudes and habits in relation to his fellow-men. It is bl 
laying a solid foundation of such attitudes and habits that 
the principles necessary for right living in a democracy can 
be instilled into the character of the child. This virtue 
above all others fits the child to live peacefully in 
society, develops his social nature, and makes him aware tha, 
excessive individualism is dangerous to himself and to others. 
I 
I 
He will not learn that God intended all men to share the 
goods of the world in Justice and charity unless he acquires I 
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;I the habit of sharing with those around him in the home and at 
school. 
Tolerance. One of the saddest lacks in our world today 
is a failure to appreciate the human dignity of every individ-
' i ual regardless of race, color or creed.. Prejudice has no 
i/ place in a true democracy, yet in our own country we are 
I 
I 
I 
I 
I Our J 
children must be taught that all men have certain rights and 
constantly seeing the disastrous results of intolerance. 
duties which flow from the f act that they are creatures of God I 
- I 
with immortal souls. As they claim these rights for themselves ! 
without interference from others, they may not molest any other ! 
man in the exercise of these rights. 
In many cases children acquire prejudices from adults 
very early in life. The school has then a difficult task to 
overcome such intolerance. As with other things, good example 
will here be the most powerful teaching factor. A definite 
effort must be made to teach tolerance, and it is particularly 
J in the social aspects of school life, on the playground, in 
'I 
11 clubs, assemblies, etc., that the most effective work can be 
,, 
1
1 
accomplished. No opportunity should be neglected to form 
I correct attitudes and habits in this matter. Tj,e social 
' studies teacher must not work alone. It will be her task to 
I 
1 draw up a definite plan of procedure, to acquaint the other 
lj I' teachers with it, and ask tor their help in carr~ing it out in 
il II all phases of school life. 1 
;J I. 
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Loyal t;y:. Children, by their very nature, tend to be 
idealistic. They form strong loyalties and it is to be ex-
pected that if they are left unguided they will often be con-
fused in their choice of those to whom they owe loyalty. It 
is the duty of every teacher to try to straighten out the 
child's thinking on this point before hero-worship draws him 
to someone unworthy of his respect and loyalty. He mus~ be 
trained from the beginning to place loyalty to God and to his 
own conscience apove all else. The school must provide him 
with experiences which will help him be loyal to his country, 
his home and his community, to those placed in authority over 
him, and to his friends. At the same time his thinking must ~ ­
be kept clearj he must be guarded against emotionalism and 
prejudice. Excessive nationalism is not patriotism. Like 
excessive individualism it is a menace to society. Our 
loyalties should not be barriers that separate mankind but 
noble attitudes that foster peace, generosity, kindness, and 
charity toward all. 
Leadershi2• Although we firmly believe in respect 
for authority we in no way intend that it become a servile 
fear of authority. Oh this subject Monsignor George Johnson 
says: 
Since the ability to govern oneself is 
such an essential requisite for c itizenship 
in the American democracy, it is necessary 
that it should be acquired through experience 
in the school. A school is a community in 
========~=============================================-=-=-=-=-=-======F======= 
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which a number of human beings are working 
together in a common endeavor. Its discipline 
abJuld reflect an u:Qderstanding of this fact. 
Good order must be insisted upon, and respect 
for authority. But these are best fostered in 
an atmosphere of freedom in which it is possible 
to be natural. When a child goes to school he 
loses nothing of the sacredness of his personality; 
his dignity and worth as a rational creature are 
not diminished in any way. He cannot learn the 
art of living in a free society ffom training 
under a classroom dictatorship. 
The success or ~allure of a democracy depends, in some 
measure, on the integrity of its leader.s. The leaders of 
tomorrow will come from the ranks of the boys and girls in 
our schools of today. If we desire to have the right kind 
of leaders we must recognize the natural leaders in our class 
room, and give them an intensive training in Character and 
leadership. The child cannot learn this through mere passive 
listening. He must be provided with the opportunity to act 
under the guidance of the teacher. 
All these traits must be taught in reference to God 
and must be based upon supernatural motives. We do not 
ignore natural virtues, but we do insist that they must be 
linked with the supernatural in order to be permanent. They 
will, therefore, be the chief concern of direct teaching in 
the re11gion c1ass, but the actual practice of them must be 
included lt all times throughout the school day. The 
D. C.: 
1 
Johnson, G. ~tter Men for Better Times, Washington, 
Catholic University of America Press, 1943 P. 114. 
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acquisition of them should be as much our concern as the /! 
acquisition of skills in fundamental learning. Much will I 
depend upon what the children see practiced around them both I 
at home and in school. We cannot control the home situation, ! 
but we can by watchful care and understanding guidance do 
much to correct false standards and to prevent the formation 
of additional bad habits. 
In a departmental system the teaching of these desir-
able character traits must be the Joint responsibility of 
tll the teachers. All must have their importance fixed 
deeply in their minds; all must have formed correct opinions 
on these matters. No better topic for discussion at teacher,1 
meetings could be found. New ideas and additional means of I 
helping the children to attain these virtues would be one I 
I 
outcome of such joint discussion. A series of programs shall 
be planned for faculty meetings using each of these characte 
traits as topics. Each teacher will prepare a report on how 
her department can most effectively help to develop these 
I 
character tbaits and what she must do to co-operate with eve y 
other department. 
III. BASING THE CURBICULUM ON THE NEEDS 
AND INTERESTS OF CHILDREN. 
The child is the chief concern of the true educator. 
His needs and capacities both for his natural and super• 
natural life must be considered in selecting the exper-
54 
=-=====JF==-=====+~ 
I 
iences to be included in the curriculum. These experiences 
should develop the whole child in terms or: 1 
1. Physical fitness, or the habits of healthful 
living based on the understanding of the body 
and its needs, and right attitudes toward 
everything that contributes to good health. 
2. Economic competency, or understanding of the 
workings of modern industrial civilization, 
with all that it involves of interdependence, 
adequate to yield an appreciation of the 
value of work and a zeal for social justice. 
3. Social virtue, based on an understanding of 
American life and the workings of democracy, 
rendering the individual willing to make 
those sacrifices of self-interest that are 
necessary if he is to live with his fellow 
men in peace and unity. 
4. Cultural development, rooted in a familiarity 
with the beauty the human mind has created 
and enshrined in its literature, its music 
and its art, and flowering in a taste for 
finer things that will banish the low, the 
lewd, the vulgar and the decadent. 
5. Moral and spiritual perfection in Christ, 
or saintliness, the crown of all the rest, 
achieved in and through all the rest, ful" 
filling the purpose of mants existence be-
cause it purifies him and unites him with 
his God. 
Learning Activities. In order to accomplish these 
goals the well-rounded program should include all types of 
learning activiUes. Over-emphasis on ready made units of 
work should be avoided. Teachers should be planning learn-
ing experiences rather tban using text books. The import-
1 
Joan, Sister Mary and Nona, Sister Mary, op. cit., 
p. 14 
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ance attaohed to text books has been mainly due to the heavy 
load placed upon the teacher who frequently has too many 
pupils, too many subjects, and too little time to plan her 
work. Even a partially departmentalized program will be an 
aid in this matter. 
Building the Program on the needs of the children. 
The needs of the children should always be a guide to plann-
ing. In modern schoo~s every activity in the curriculum has 
been broadened to include those things that will enrich the 
daily lives of the pupils. Properly speaking nothing that 
the school undertakes can be classed as extra-curricular 
activity. If it is planned by the school to help the child 
grow, it is part of the school's curriculum, whether it be 
actual subject matter or broader problems such as community 
relationships, family problems, health, man~gement of money 
or recreational activities. 
In building the program around the needs of the child 
ren there must be a change from the traditional classroom 
procedures. Children do not need to be taught all the time. 
Education is brought about by self-activity not by mere 
listening. Children need leisure to work, to absorb, to 
assimilate. They should be allowed to help each other, to 
share their knowledge and talents with others. This is 
I 
I 
I' 
I 
I 
essential practice for living in a democracy. Children must j 
be taught self-expression in art and public speaking. The 1 
I 
I 
I 
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social science programs should give them actual pragtice in 
governing themselves, in improving the conditions in their 
own classroom, in becoming better acquainted with the commun-
ity in which they live. At all times accent must be placed 
on social living, on good manners, kindness, sharing, 
and j~stice.. It may be a slower process to do things 
courtesyj
1
, 
with 
I 
of most teachers that they cannot accomplish all that they 
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should because they have not the time to plan educational 
activities and interesting lessons for all the subjects. 
IV. THE TEACHER t S ROLE IN THE CURRICULUM 
In anything relating to school life the teacher is of 
paramount importance. Beautiful buildings, spacious play-
grounds, well-equipped classrooms, all fade into insignif-
icance before the inspiration of a patient, noble, loving, 
' and wise teacher; the teaChers who understand children, 
love them, and are willing to sacrifice time and energy to 
help them. Only such a teacher can fully understand the 
needs of the child; can make the school become a place for 
living as well as for learning and the curriculum a means 
of educating the child's body and soul to its full stature. 
forgetting this when he says: 
All curriculum material that anounts to 
anything is developed or organized by class-
room teachers. iometimes teachers forget 
this fact. They assume that the curriculum 
stems from 11 up above" or from some source 
removed from the cla~sroom. And, in too many 
instances, they have reason to forget. Much 
printed material has been. handed down to the 
teacher to 11 follow. 11 
No persQn truly _concerned with improving 
practice in the classroom accepts this all-
too-common procedure. The point at which the 
teacher and the children meet is the Vital 
spot 1n teaching and learning. 
Only the teacher in the classroom who 
works daily with 35 or 40 youngsters can judge whether certain procedures will work, 
58 
whether they are practical, whether they 
will bring about the learning that is the 
goal of all curriculum undertakings. 1 
Particularly in a departmental sys~em must the teacher ~ 
guard against the danger of becoming too absorb·ed in subject 
matter. It is to be hoped, however, that in the parochial 
school system, where the teachers are women who have dedicat-
ed their lives to the education of the child•s body and soul, 
there Will be less chance of their forgetting that the sub-
ject matter they teach is only a means to an end, and not an 1 
end in itself. The constant exchange of ideas and views With / 
the other teachers with whom they live in a community life 1 
I 
is a daily reminder of the part they must play in the educe- I 
tion of the whole child. They have the means or becoming so 
imbued with the philosophy of education, which is their 
philosophy of life, that their thinking remains clear on the 
relative importance of subject matter. Their role as set 
forth by the Commission on American Citizenship can be 
summed up thus: 
The guidance offered by the school is largely 
realized for the child in the teacher who instructs 
and inspires, who gives example and guidance during 
the school day. Her goal is not achieved, however, 
unless the child applies in every sphere of his 
living the understandings, attitudes, and habits 
acquired with her help. It is the duty of the 
1 
Potter, G.L. "Teachers Guide the Curriculum.• 
Journal of National Educational Association 36!564-5; 
November 1947 
.. 
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teacher to help him make this application of 
school learning to out-of-school living; it 
is her duty to co-operate in every way w1 th 
the family, the churoh, and the community in 
guiding the child's growth in Christian social 
living. 
Although the teacher should avail herself 
of all human means to promote the growth of the 
child, she is reminded by st. Paul that it is 
11 God who gives the growth. 1 ( 1 Cor. 3: 7). While 
observing and co-operating _with the work of grace 
in the soul of each child, the teacher and all who 
give him guidance may say with the Apostle, •we 
are God's helpers, you are God 1 s tillage, God's 
building." ( 1 Cor. 3:9). 1 
No matter how well planned the curricular materials 
are, it still remains with the teacher to prepare them care-
fully and present them skillfully. She must stimulate interes 
and facilitate learning, provide experiences and make use of 
community resources. She must lead. the child to explore and 
enjoy books, and open up avenues of learning that Will help 
him employ his leisure time constructively. The good teacher 
inspires her pupils to a love of knowledge and virtue by her 
own example in the everyday situations of classroom living. 
V • PROVIDING FOR A CONTINUOUS PROGRAM 
Probably one of the greatest weaknesses of the present 
elementary school system is the lack of continuity iht the 
child's program as he progresses from grade to grade. Not 
that in building curricula and courses of study the educator 
1 
Joan, Sister Mary and Nona, Sister Mary, op. cit., 
pp. 2Q-21. 
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has neglected this important factor. The work of each grade 
has been carefully built upon the work of the preceding grade; 
subject matter from one year to another has followed in an 
orderl~ s~quence; but all too frequently, it has been taken 
for granted that all the children will learn at the same rate 
of speed, that all will be capable of accomplishing the same 
amount of learning, and that all will progress together to-
ward the goals set forth for the completion of each grade. 
Every experienced teacher lnows that this does not happen and 
that unless she makes provisions for the individual learning 
rate of each pupil, many of her pupils will leave her at the 
end of the year with a hopeless sense of failure, a disgust 
for education, and a mind filled with confusion. Those whose 
capacity for learning is very little may be retained another 
year in the same grade where separation from their own age 
group and an overwhelming sense of inferiority may block thei 
intellectual progres• for many years. It frequently results 
in a dislike for school and all that it stands for which is 
rarely overcome later 1n life. 
Providing for Individual Differences. Primary teacher 
seem to have been the first to realize the necessity of tak• 
ing care of individual differences. The first grade teacher 
knows that some children need a longer readiness period than 
others; some must read much on one level before progressing 
to the next, while a few may begin to read only toward the 
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end of the first year. The second-grade teacher realizes that 
she must take the child where she finds him and help him to 
make continuous growth in reading skills. The slow reader, 
in the third grade, still uses reading materials on a lower 
level of difficulty. In primary arithmetic the teacher finds 
out the amount of knowledge already acquired by each child and l 
helps him to progress gradually. Thus far the child followe a 
continuous program making definite progress from grade to 
grade, but when he arrives at the intermediate and upper 
grades, the teachers too frequently, feel that the multipli-
' 
city of subjects make it an almost impossible task to provide l 
for individual differences. Their complaints are well-grondde 
when they teach in overcrowded classrooms under pressure of / 
meeting standards that are tested by how much the child has 
accomplished in the content of that grade. The unfortunate 
result is that the child 1 s education loses that continuity 
so necessary to proper learning. He is expected to go along 
at the same rate of speed as everyone else. The books placed 
in his hands are on his grade level not on his reading level. 
He may acquire enough factB to insure his passing to the next 
grade, but there are large gaps in his learning. He is 
hampered on every side by the skills he has not mastered. No 
effort on the part of the upper grade teacher to teach him 
seventh or eighth grade work will succeed until these skills 
have been mastered. 
I 
I 
I 
i 
I 
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One of the reasons why this situation occurs so frequent• 
ly is the lack of co-operative work on the part of the teachers. 
When a teacher passes her class on to another teacher, a few 
hours spent together discussing the needs and progress of each · 
pupil would give the new teacher a starting point in providing 
for individual differences. It she can take up the work where 
the previous teacher has left off she will not waste precious 
time trying to discover where to begin with each child. 
In setting up a partially departmentalized program we 
hope that using the same subject teacher through a period of 
three or four years will be a decided 
a continuous program for each child. 
mathematic teacher will have the samp 
advantage for providing 1 
For example, the I 
pupils during their sixth/ 
I 
seventh and eighth grades. She can provide for their continuou• 
growth in skills during a period of three years. The slow 
learning child may not have accomplished all the eighth grade 
requirements at the end of that time, but it will be better 
to have him practicing sixth grade skills successfully in an 
eighth grade classroom than to have him wasting time tF11ng to 
do eighth-grade work of which he 1s not capable. The same can 
be said of all the other subjects. In that time the teacher 
should come to know thoroughly the needs and capagities of 1 
each pupil. The plan should eliminate many of the deficiencie J 
found in a strictly graded system since eaCh year the teacher 
will continue with each child where he left off the previous 
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year. Not having the same number of preparations necessary 
in the one-teacher-per-grade plan, she cannot claim that too 
many subjects prevent her from taking care of individual 
differences and providing a continuous program for each child. J 
The danger that exists of a departmental program preventing 
the teacher from knowing her pupils thoroughly and taking care
1 
of their individual personality problems would thus be avoid- I 
ed. I 
&Imma~. The curriculum of the school consists of the 
guided experiences provided for the child under the direction 
of the school. This includes all the activities which the / 
school fosters. It they do not promote some goal of educatio 
they should not be undertaken by the school. The aim of the 
school is to develop Christian Citizens for our American 
democratic society. In order to accomplish this the child 
must be given a definite training in those virtues which will 
help him to lead a useful, happy, and pes.ceful life in relatia 
to God and to his fellow man~ He must be provided with ex-
periences which will: .. help him to live and grow in these 
virtues. Only then will he learn them, as education is self-
activity. In developing and training the child the teacher 
is the most important factor. It is her duty to plan and 
guide the curriculum, and by her inspiration and good example,! 
I 
bring the child to the knowledge of .truth, the love of beauty,! 
I 
and the pra~tice of virtue. To do this she must study the 
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needs and interests of her pupils, khow them individually, 
and encourage and guide each as an immortal soul confided 
by God to her keeping. 
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CHAPTER IV 
ORGANIZATION OF THE PROGRAM 
I. DIOCESAN REQUIREMENTS . 
In planning the departmental program the requirements 
of the diocese of Hartford must be met both in regard to the 
subjects taught and the time allotted to each subject. Table 1 
is the weekly time schedule issued by the diocese of Hartford 
showing the number of minutes given to each subject according 
to gra~es. Only the fifth, sixth, seventh, and eighth grade 
schedules have been recorded since the departmental program: · 
concerns these grades alone. 
As the program states, the day of five hours does not 
include time spent coming to the classroom, preparing to 
leave, or in the opening and closing prayers. Recess time may 
be used as study periods or, as is the case in a departmental 
program, in changing from one classroom to another. The 
physical education periods of the sixth and seventh grades 
have been taken from the time allotted to recess. The boys 
and girls of the eighth grade attend classes in shop and home 
economics at 'Whittier Junior High School every Wednesday 
afternoon, and since no time has been allowed on the diocesan 
schedule for these classes, this time too has been taken from 
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recess time. lmY remaining re<ress time for seventh or eighth 
grades has been given over to brief study periods with the 
exception of a short recess period following art classes. 
This will give free time to put away materials in good con-
dition. Five minutes recess also preceeds the eighth grade 
library period giving the teacher and her class time to go 
to the school library without deducting time from the library 
period itself. This arrangement is permitted by the diocese 
and does not affect the recess periods of the fifth graders 
who, being younger, have a regular time allotted to recess 
each morning. 
The morning sessions begin at 8:35 and close at lli55. 
The afternoon sessions begin at 12i50 and terminate at 3:05. 
This gives ten minutes before the first morning and afternoon 
classes for prayers and business, and ten minutes after the 
last class of each session for returning to homerooms and 
preparing to leave. 
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TABLE I 
DIO CES}t OF HARTFORD 
WEEKLY TIME SCHEDULE 
Reg:!;!fred Number ofJ:t!.nute s--Agcording to Grade 
Subjects v VI VII VIII 
RELIGION 150 150 150 150 
READING 200 200 225 225 
ENGLISH 200 200 200 200 
SPELLING 75 75 75 75 
PENMANSHIP 75 50 
ARI'TID:1ETI C 225 225 225 225 
GEOGRAPHY 150 150 150 150 
HISTORY AND CIVICS 100 125 150 150 
ART 50 50 50 50 
MUSIC 100 100 100 100 
HYGIENE 25 25 25 25 
'RECESS _1§Q 150 150 150 
Total No. of Minutes 1500 1500 1500 1500 
In the eighth grade Science will be substitute& for 
Geography in the second term. 
The school day of 5 hours does not include time spent 
coming to the classroom, preparing to leave, and opening and 
liF=~~-~~s~1~n ~B~================= 
II 
, I 
8 
I 
I 
~~ 
I· ;I 
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I II. ASSIGNMENT OF TEACHERS 
I 
I For convenience on the schedules the teachers for 
I' I grades eight through five are designated as A, B, C, and D 
respectively. These teachers' schedules appear as Tables II, 
,, 
II 
II 
III, IV, V, and VI, and are made out for each day of the week. 11 
The fifth grade has been included in the departmental program 
Jl to the extent of having special teachers for art and music. 
I/ All of their other subjects are taught by the homeroom teacher. 
It For this reason the teachers• schedules show only those places 
Il
l 
where teacher D has some other class other than the fifth 
II 
'I 
!i 
,, 
II 
II 
grade. 
Homeroom Teachers. The schedules have been so arranged 
that grades seven and eight remain in their homerooms for the 
first hour each morning, and grade six the first hour and a 
I half. This will help in establishing the close association 
and acquaintance with one teacher which is needed by the child. , 
I 
I 
I 
i 
I 
I
'll 
The homeroom teacher teaches religion which comes first on the 
program daily. It is the subject of primary importence in 
building the Christian character, the ultimate aim of all our 
teaching. It should motivate all the work that is to be done 
during the day and lift the 
existence and the necessity 
knowledge. 
child's rnimd to the reason for his 
of growing in virtue as well as in IJ 
I 
,, 
,, 
'I 
I 
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Special Teachers. Teacher A teaches the SOcial Studies 
and art to the three upper grades, teacher B is responsible 
for Reading and English, and Teacher C for Arithmetic and musi • 
The children in grade tive are taught art by teacher A and 
music by Teacher C. 
The subjects included in the language-arts having longe 
time allotments than the other subjects, it would be impossibl 
for one teacher to be responsible for all of them. Spelling 
is, therefore, taught formally by the homeroom teacher of each 
grade though it should be the duty of every teacher to 
correlate spelling with her own subjects. The school librari 
is responsible for the library periods which are included in 
the time allotments for reading. 
Teacher D will teach penmanship to the sixth grade and 
physical education to the sixth and seventh grades. The 
remainder of time she is with her homeroom. 
70 
TABLE II 
TEACHERS' SCHEDULE 
MONDAY 
I 
~ -- TEACHER A_ B ··- · c D I, 
I, Tlme ,Mln . , SubJect pleas,ll1n •. SI!PJeat :9J.ass Min. Subject Class Min. SubJect_mls 
I 
t l Religion I Religion --- - · -- I ~---~-30 Religion 8 30 7 30 6 ! I 
_30_ _Q,eogra.Qh:r_ 8 30 Reading 7 60 { Arithmetic 6 i 5 Chsnge 5 Change . 20 Recess 6 
I 25 Geography 7 -- -30 .Reading 8 15 t Music 6 
35 HistO£Z 7 30 English 8 
I 5 Chan&L 5 Chan..,.&L 5 Chan_ge 
I 50 History 8 30 Reading 6 50 Arithmetic 7 
_,20 English 6 
-
I let Bell 1st Bell 1st Bell 
I 1 Dismissal Dismissal Dismissal 
I 30 Geography 6 25 Hygiene . 8 25 Music 5 25 Phy. Ed. 7 
I 60 History 6 5 Change - 5 Change 5 Change 
25 Reading 7 
-
30 Arithmetic 8 
35 English 7 30 ' Music 8 
I -y Change 5 Study 7 5 Change 
I 25 SPelling 8 25 Spelling 7 25 Soellin~ 6 
I let Bell 1st Bell 1st Bell 
I Dismissal Dismissal Dismissal 
I I 
-.:} 
~ 
!I 
I • 
e 
_j 
-
I TABLE III 
TEACHERS 1 SCHEDULE 
II 
TUESDAY 
I I TEACHER A B c 
-- --
D I 
Time M.in. SUb _1ect Class Mi n. Subject Class Min. Subject Class Min. Subject Cl~ 
8:45 30 Religion 8 30 Religion 7 30 Religion 6 I 
30 Geo~aQhY 8 30 Reading 7 30 . Arithmetic 6 I 
9:45 5 Cb.an.g_e 5 Change 25 !Music 6 
9: 50 35 Geography 7 25 Readin12: 8 5 Study_ 6 
25 Study 7 5 Change 5 Change 
30 Reading 6 30 Music 8 
10:50 5 Change 5 Change 5 Change 
10 :55 30 Geography 6 50 English 8 30 Arithmetic 7 
20 History 6 20 Music 7 . 
I 11:45 1st Bell 1st Bell 1st Bell 
I 11: 50 Dismissal · Dismissal Di smisse.l 
--
I 1:00 60 Historl 7 60 English 6 -· 60 Arithmetic 8 
2%00 5 Change 5 Change - 5 Change 
2:05 . 30 History 8 30 English 7 25 Music 5 25 Phy. Ed. 6 
25 Spell i ng 8 25 Spelling 7 5 Change 5 Change 
25 S:Qelling 6 
3:00 1st Bell 1st Bell 1st Bell 
3:05 Dismissal Dismissal Dismissal 
t I 
- 1 
-:) 
N 
I 
I 
II 
ij 
I 
I I I 
I 
I 
I 
TEACHER 
\ Time Min 
I 
\ 
8:45 30 
30 
9:45 5 
9: 5o 30 
30 
1 10:50 5 
I A 
Sub_1ect Clas s 
Religion 8 
Geogr_a"Qh_y 8 
Change 
Geography 7 
History 7 
Chan-ge 
TABLE IV 
TEACHERS' SCHEDULE 
WEDNESDAY 
B c 
Min Sub.1eot Class Min. SUb.1ect 
1 
30 Religion 7 30 1 Religion 
30 Reading 7 30 Arithmetic 
5 Change 25 1 Music 
30 Reading 8 10 Hygiene 
30 English 8 5 Change 
25 Music 
5 Change 5 Change 
1 10i55 30 Geogr aphy 6 . 25 English 7 . 50 Arithmetic 20 Study -r 25 Sp~:J_ling 7 11:45 1st Bell let Bel l 1st Bell 
1 11:50 Dismissal · Dismissal Di smissal 
11 1:oo 40 History a 50 Reading 6 60 Arithmetic 
I 1~40 15 ~brary 8 40 English 6 30 - Music 
1 :55 40 ee 5 Change 5 ~-~ange 
2:35 l-g5 History 6 25 Hvglene 7 25 _f!ee 
3: 00 1st Bell let Bell 1 st Bell 
3! 05 Dismissal Dismissal Dismissal 
' =~~~~=-~ ===-===-
1 
D 
II 
Class Min. Sub.1. Cl. \ 
I 6 6 
6 
6 
6 5 Change 
5 25 Pen. 6 I 5 Change 
8 
.. 
7 
7 -. 
II 
.. 
I 
I 
I II 
----=-='·!~---
' .....:] 
Col.? 
• e 
TABLE V 
TEACHERS' SC"riEDULE 
THURSDAY 
TEACHER A _ B _ C D 
Time Min. Su.bJ.!et Class Min. Sub.1ect Class Min. SyQ.Ject Class Min. Su,BJ.!- 01. 
I 1 ! 
8:45 30 1 Religion 8 30 Religion 7 30 Religion 6 I 
. 30 Geograohi 8 30 _Beading 1___ 60 Arithmetic 6 I 
9 : 45 5 Change 5 Change 35 Music 6 
9:50 60 Geography 7 60 English a- · I 
10:50 5 Change 55 Reading 8 5 Change -~~-" 
10:55 . 30 Geography f 6 1 30 Arithmetic . 7 
20 History 6 ~ 20 Music 7 i 
1 11:45 let Bell let Bel let Bell 
11:50 1 Dismissal Dismiss Dismissal 1 
I I l 
1:00 50 Art 5 30 Reading 6 30 Arithmetic 8 50 Library 7 
1 10 Recess 5 30 English 6 20 Music · 8 10 Study 7 
10 Study 8 
2: oo 5 Change 5 Che.nge 5 Change 5 Change- -
2:05 30 I History 8 55 English 7 25 Music 5 25 Pen. 6 
25 Spelling 8 5 Chgpge 5 Change 
· 25 Sp ell.!ng_ __ 6 
3:00 let Bell 1st Bell 1st Bell .;:;._.f---1------'---
3:05 Dismissal Dismissal Dismissal 
I ===n====~ I l 
I 
' ~ 
I ~ 
I 
TEACHER A 
TABLE VI 
TEACHERS' SCHEDULE 
FRIDAY 
B c D 
Time Min. Subject Class Min. Subject Class Min. _§y£.1ect 
1 
CJ..gss Min. l.§!lbj. Cl 
30 I Religion 8 I 30 1! Religion 7 30 Religion 6 I II . I 8:45 
1 9:45 
9:50 
10!50 
10:55 
11:45 
11:50 
1 30 Geograp}1;y_ 8 30 Reading 7 45 Arithmetic 6 1 
1___2 Chan~ 5 Change 15 Hygiene 6 I 
I 25 History 7 30 Reading 8 I 5 Chaqge 30 English 8 5 Change 1 30 Geograohy 6 55 Arithmetic 7 
5 Change 5 Chan~e 30 Music 7 
50 _M:L_ a 50 Englisa· 6 1 _ 1st Bell 1 1st Bell 1st Bell 
Dismissal I Dismissal Dismissal 
1!00 I 50 1 Art II 7 1 60 Library 6 1 55 Arithmetic ,. 8 
; 10 Recess 7 20 Music 8 
2:00 l 5 Chenge 5 Change 5 Recess 8 
2!05 I 50 Art 6 55 English 7 40 Library t-
5 Recess 6 l 
3:00 let Bell 1st Bell 1st Bell 
3:05 I Dismissal Diemissa Dismissal J Il l ' I I I I I 
I I J j _ _I_JL- -
-.] 
c:.Jl 
III. INTEGRATION OF CONTEN"T 
Related SubJect~~ Tables VII, VIII, IX, and X are the 
schedules for the eighth, seventh, sixth, and fifth grades 
respectively. On each of these programs, related subjects 
have been placed nex.!i to each other as frequently as possible 
to allow a longer time for a class to be with one teacher. 
This will make it possible for the teacher to correlate her 
subjects as much as she desires. For example, the language-
arts teacher has, for the most part, the reading and English 
of one grade in two consecutive periods. She is thus enabled 
to carry out in either subject projects which require a longe 
period of time. In addition to this eAch subject has been 
allotted at least once a week a period of fifty or sixty 
minutes so that the teacher may plan more extensive projects 
for that day. 
Definite time limits have been given to each subject 
on the schedule, but the teacher is free to use the time 
allotted to her related subjects as she sees fit. The social 
studies teacher may use the time set aside for geography or 
history in a combined progbam of social studies. There are 
places on the schedule where it was impossible to carry out 
this plan, but there are enough of these consecutive periods 
so that correlation of subject matter will be effective, and 
time will be provided for the development of varied types of 
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lessons. 
A_ continuous Program. The accusation that a department-
al program prevents the teacher from knowing her pupils 
intimately and hinders a continuous process of learning is a 
serious one. It will be seen, however, that in this program 
the same teacher carries her class through a period of three 
years in · a given subject matter field. She meets only one new 
class a year. In the early weeks of the sixth grade it will be 
possible to analyze the varied abilities and achievement in her 
subject and so adjust the teaching to the learning rates for 
the next three years. This insures a continuous learning and 
prevents the interruption which may occur at the beginning of 
a school year. 
Time Allotments. Tables XI, XII, XIII, and XIV show 
the amounts of time given to each subject for each day of the 
week. They are totaled to show that they conform exactly to 
the diocesan requirements. 
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I TABLE VII I I I 
GRADE 8 HOI~ROOM 208 HOMEROOM TEACHER_ A I 
II 
- ~ ~ Monday . __ ..__ ~esd.ay 
r Time Subject Room Time §ybject RQbm II 
I 8:45 I I -~ Religion 208 8:45 Religion 208 I 9:15 Geography 208 9:15 Geography 208 
9i50 Reading 207 I 9:5o Reading 207 I 10:20 English 207 10~20 Music 206 
10:55 History 208 10:55 Englillh 207 
11:50 Dismissal 11:50 Dismissal 
I l!OO Hygiene 207 1!00 Arithmetic 206 1!30 Arithmetic 206 2:05 History 208 
2:00 Iv'lusic 206 2:35 Spelling 208 
2:35 Spelling 208 I 
3:05 Dismissal 3:05 Dismissal L 
-- ~-~ --·-----
- --
Wednesday _ 
. Thursd~---- 'I 
I 
8:45 Religion 208 8;45 Religion 208 
9:15 Geography 208 9:15 Geography 208 
9:50 Reading 207 9:50 English 207 
I 10:20 English 207 10:.50 Reading 207 
10!55 Arithmetic 206 
11:50 Dismissal 11 i50 Dismissal 
I 
1!oo 1:00 History 1208 Arithmetic 206 I 1:40 Library 210 1:30 Music 206 
II 2:00 Home Ec. d 1:50 Study Shop at 2:05 History 208 jl 
Whittier 1 2:35 Spelling 208 
I 3:05 Dismissal I l l II 
-
I' Friday A.M. FridaY P.M. 
l!OO I 8:45 Religion 208 Arithmetic 206 
9:15 Geography 208 1:55 Music 206 
. 9:501 Reading I 20\Z 2:20 Library 210 10:20 English 207 l I 10!55 A rt 208 I 11:50 Di smissal 3:05 D1 a.m.lls.eJ. 
- = r= --I 
I 
I 
I 
TABLE VIII 
GRADE 7 HOMEROOM___gQ7._ HOMEROOM TEACHER B ---------------M~OnSal·----------·-------------.T-u~e~s~d~g~Y------------1 
_Tim~e----T-~s=u=b-Ject __ ~ __ Room =Ti=m=e~-~-=Su=b~J~~e~c~t--~--=R=o~om___ 
I Religion f 207 T 8:45 8:45 
9:15 
9!50 
10:15 
10:55 
11:50 
Reading 20? 9!15 
Geography 208 9:50 
History 208 1 10:25 Arithmetic 206 1 10:55 l 
Dismissal 
11:25 
11:50 
1:00 Phy. Ed. 205 
1: 30 I Reading 207 liOO 2~05 
2:35 l 2! 05 II English 1 207 
jleligion 
Reading 
Geography 
Study 
Arithmetic 
Music 
Dismissal 
207 
207 
208 
208 
206 
206 
History 208 
English 207 
Spelling 207 
2:30 Study ~07 2! 35 
1 
Spelling 207 I 
3·-: -0.5 ___ ..__D_i_sm. issa.l -~-: 0-5--''---·-D-i-sm_i_s_s_aJ._..,. __ _ 
I =---~-· ---.W::..=.ednesd~y: 
8:45 
9!15 
9:50 
Religion 
Reading 
Geography 
History 
English 
Spelling 
Dismissal 
·----------·-1· tl-· __ __1hur sdayr---~, 
207 8:45 Religion 207 
10:20 
10:55 
11!20 
11:5o I 
1:00 
2:00 
2!30 
2:35 
3:05 
I 
Arithmetic Ill 
Music 
Change 
Hygiene 
Dismissal 
207 9:15 Reading 207 
208 9:50 Geography 208 
208 1a:55 Arithmetic 206 
207 11!25 Music 206 
207 
I 11:50 I 206 1~00 
Dismissal 
Library 210 
206 1:50 Study 210 
2:00 English 207 
207 .1 3:05_L_DismissaJ. 
--------------~F~r~i~d=a.z_A.M·---------------------+ Frida.l P.M. 
8:45 
9:15 
9!50 
10!20 
11:15 
11:50 
I ~!~fn~n I ~~ I 
Hi story 208 1 
Arithmetic 206 
Music 206 
Dismissal 
1!00 
1:50 
2:05 
3:05 
.Art I 208 Recess I English 
l 
207 
Dismissal 
l 
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TABLEr. IX 
GRADE_§__ HOMEROOM._-'2--'0'""'6'--- H01rnffi00M TEACHER C 
Monday 
Ti~ Subject Ro om 
1 
8!45 !Religion! 206 
9:15 Arithmetic I 206 
0:15 Recess I 
10:35 Music 
10!55 Reading 
11:25 English 
Dismissal 
206 
20? 
207 
Tuesda.L__ ____ j 
,.._Ti_,m, .... e ____ ....-____ SU:.-.b ..... J~ect _ 5o OD!_/1 
8!45 
9:15 
9!45 
lOilO 
10: 20 
10:55 
11 : 25 
11:50 I 
I 
Religion 
Arithmetic 
Music 
Study 
Reeding 
Geography 
History 
Dismissal 
206 
206 
206 
20? 
208 
208 
11:50 
1!00 
1: 30 
2:35 
3:05 
Geography 
History 
Spelling 
Dismissal 3:05 Dismissal 
20? 
205 
206 ~~ _ilg~J~ !:~~~i~g 
~-- - ______ _.._ ___ _ 
_ _ i" __ WednesdaL_ Thursd§!L 
8:45 Religion 1 206 8:45 Religion 206 
9:15 Arithmetic 206 9:15 .A.ri tbmetic 206 
9:45 Music 206 10:15 Music 206 
10:10 Hygiene 206 10:55 Geography 208 
10:25 Penmanship 205 11:25 History 208 
10: 55 Geography 208 
11~25 Study 208 I 11:50 Dismissal 11:50 I 
Dismissal 
1:00 Reading 207 1:00 Reading 207 
1:50 I English 207 1 :30 I English 207 2:35 History I 208 2 : 05 ubmansh1p 205 I 
D1sm1ssal [ _ 
2:35 elling 206 I 3:05 l 3:05 smissal 
'· 
-· - -
Fr_±d~ A.M. 
..-
liOO- r 
Fr1daL~--~ 
8!45 Religion j 2061 Library 210 J 
9:15 Arithmeti 206 2:05 Art 208 
10:00 Hygiene 206 2:55 
10i20 Geography 208 
10:55 English 20? 
111•5 Dismissal 3:05 
Recess 
1 Dismissal 
-
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TABLE X 
HOMEROOM 205 HO~mROOM TEACHER D 
~----------·----------- -----------------------------·-------4 
_____ .J.Iiqpde.l--- ---- ·- -- Tg~E!d~y __ 
Time Subject l RoQ.m_ -~!!!!! __ .§~£J.e_Q!__1__B2om __ 
8:45 Religion I 205 T 8:45 r Religion I 205 
9:15 Arithmet ic 205 9:15 Arithmetic 205 
10:00 Reading I 205 I 10!00 l Reading 205 
10:20 Recess 1 J 10; 20 ! Recess 
10:40 English I 205 l 10:35 1 English 205 
11: 20 I Reading 205 ! 11:15 1 Spelling 205 
11: 45 Hygiene j 205 
1
: 11: 30 Penmanship 205 
11:50 1 Dismissal 1 11:50 Dismissal 
l I 1: oo Music I 206 •
1 1:25 Change 
1 : 30 Geography 205 I 
1:00 Hygiene 
1:05 Geography 
1:35 History 1 
205 
205 
205 
2:00 History 205 I 
2: 25 Spelling 205 
1
. 
2:00 Change 
2:05 
1 
Music 
1
1 206 
2:40 Penmanship 205 2:30 Change 
2:55 study 1 205 ' 
_ 3: _o5 _ __ _,_j ___ n __ i_s __ ~-i~ss_:_j~- -~l 2: 55 I Study 205 3 :05 Dismissal 
-- __L ___ .L_,I 
,-::::::~~M. 2o5 Tl -l:o;t--;~~~:day~:~5--.1 I Arithmetic' 205 1:05 English 1 205 
Reading 205 1 1:45 Geography 205 I 
Change 2:15 History 205 I 
Music 
1
, 206 2:40 Spelling 205 1 
I Change ! 2: 55 Study 205 
1 Recess I 1 
1 Reading I 205 1 1 
1 Penmanship · 205 1 
1 Dismissal 3:05 Dismissal I I --~~~----~'~---------~------~~ ____ l 
8i45 
9:15 
10:00 
10:20 
10 25 
10 50 
10 55 
11 10 
11 30 
11 50 
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TABLE X, CONTINUED 
GRADE 5 HOMEROOM 205 HOMEROOM TEACHER D 
~---- -
Thursday 
-
Friday 
~ 
Time _Subject Room Time _§ub~ct Room._ __ 
I I 
8!45 Religion 205 8:45 Religion 205 
9:15 Arithmetic 205 9:15 Ari tbmetio l 205 
10!00 I English 205 1o:oo Reading 205 10!40 Geography 205 1o:2o Recess 11:10 Spelling 205 10:45 Geography 205 
11:25 Penmanship 205 11:15 Spelling 206 
11:40 study 205 11:30 I Penmanship 205 
11:50 Dismissal 11:50 I Dismissal 
1:00 I Art 208 1:00 I Hygiene 205 1:50 Recess I 1:05 I Change 2:00 Change 1:10 Library 210 2:05 Music 206 1:50 Change 
2:30 Change 1:55 English 205 
2:35 Reading 205 2:35 History 205 
2:55 Hygiene 205 
3:05 Dismissal I 3i05 Dismissal. I I 1 I I I I l r I I I I I 
I I j l ~ 
-
... 
r--------- --- J//f .. _ ____ _ ___...,... 
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TABLE XI 
TIME ALLOTMENTS 
GRADE 8 
-~b .till.____ MOD~ . T~s. W_ed. Thurs • F~i. To~B~!red 
Religion 30 30 30 30 30 150 
Reading 30 25 45 55 70 225 
English 30 . 50 30 60 30 200 
Spelling 25 25 25 75 
Arithmetic 30 60 50 30 55 225 
Geography 30 30 30 30 30 150 
History 50 30 40 30 
--
150 
Art 
-- -- --
50 50 
Music 30 30 20 20 100 
Hygiene 25 25 
Recess 20 20 ..2.Q_ _gQ_ 15 150 
- -
Tota:L ~00 300 300 300 300 1500 
-~!==-===---=~= 
I 
_SubJect Mon. 
Religion 30 
Reading 55 
English 35 
Spelling 25 
Arithmetic 50 
Geography 25 
·History 35 
Art 
Music 
-
Hygiene 
--
Recess 
-12 
Tota;J. 300 
TABLE XII 
TIME ALLOTMENTS 
GRADE ? 
Tu~. Wed!- Thurs. Fri.!...-~otal Reggired 
30 30 30 30 150 
30 30 80 30 225 
30 25 55 55 200 
25 25 -- ?5 
30 60 30 55 225 
35 30 60 
-
150 
60 30 
--
25 150 
--
50 50 
20 40 20 20 100 
25 25 
15 30 _&§. _M 150 
300 300 300 300 1500 
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Subject Mon. 
Religion 30 
Reading 30 
English 20 
Spelling 25 
Penmanship 
Arithmetic 60 
Geography 30 
History 60 
Art 
Music 15 
Hygiene 
Recess _QQ_ 
TOTAL 300 
TABLE XIII 
TIME ALLOTMENTS 
GRADE 6 
'Iues. Wed. Thurs. 
30 30 30 
30 50 30 
60 40 30 
25 25 
25 25 
30 30 60 
30 30 30 
20 25 20 
25 25 35 
10 
_50_~ 35 15 
300 300 300 
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Fri.!.- Total Required_ 
30 150 
60 200 
50 200 
--
75 
--
50 
45 225 
30 150 
--
125 
50 50 
--
100 
15 25 
_gQ_ 150 
300 1500 
Sub lliJL __ Mon~e s. 
Religion 30 30 
Reading 40 40 
English 40 40 
Spelling 15 15 
Penmanship 15 15 
Arithmetic 45 45 
Geography 30 30 
History 25 25 
Art 
--
Music 25 25 
Hygiene 5 5 
Recess _§Q _§Q 
Total 300 300 
TABLE XIV 
TIME ALLOTMENTS 
GRADE 5 
Wed. _Thurs. 
30 30 
40 20 
40 40 
15 15 
15 15 
45 45 
30 30 
25 
50 
25 25 
5 5 
~ 25 
300 300 
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Fri. _Total Reauired 
30 150 
60 200 
40 200 
15 75 
15 75 
45 225 
30 150 
25 100 
50 
--
100 
5 25 
..].§. _lQ_Q 
300 1500 
CHAPTER V 
CONCLUSION 
The purpose of the study was to develop a partially 
departmentalized program for an elementary school. It is 
planned to meet the needs of elementary school children by 
providing a flexible program and an opportunity for a con-
tinuous learning process. Thus it tries to combine the 
advantages of the one-teacher-per-grade plan with the 
advantages of the departmental plan in a way that will be 
most beneficial to the children. In order to accomplish this 
the program includes the following factors! 
(1) The fifth and sixth grades are not as highly 
departmentalized as are the seventh and eighth grades. The 
two latter grades are thus prepared for their entrance into 
the completely departmentalized ninth grade in junior high 
school, while the younger grades are not deprived of the 
security of close contact with their teachers. It will be 
noted that the program only concerns the fifth grade in the 
subjects of music and art, giving them specialized help in 
these fields but leaving them with one teacher for all other 
subjects. 
{2) It gives the teacher the advantage of specializinr 
in one field of related subjects, insuring greater competency 
87 
in those fields. At the same time it cannot be claimed that 
the program prevents the teacher from knowing her pupils 
thoroughly. She has a class for a three year period and meets 
only one new class a year. For this reason, too, the schedule 
provides that the homeroom teacher has her class for the first 
two periods in the morning. Visits to the homes of children 
after school insure adequate familiarity with the familes of 
pupils. 
(3) It provides a flexible program. The teacher 
teaches her subjects in two consecutive periods and can so 
utilize the time to the best advantage. Although the diocesan 
schedule requires certain time allotments for subjects and 
althougb. the program has been set up to comply with these 
requirements, it was never intended that these be rigid time 
limits. The teacher's judgment in this matter will be the 
guiding principle. As in all well-rounded school programs the 
diocesan requirements are intended to be a help in guiding the 
teacher rather than a hindrance. 
(4) It provides for a continuous program in each subject 
area. The teacher, becoming thoroughly acquainted with her 
pupils at the beginning of fifth or sixth grade, is enabled to 
teaCh them at their own learning rates and continue their 
programs without interruption until the end of the eighth 
grade. For children who are slow in learning the fundamentals 
of skill subjects this may be a decided advantage. 
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I 
I In this age when the children have so many outside 
interests such as movies, radio, and television, the teacher 
must use all her energies to arouse the interest of the pupils , 
I 
I in school work. Learning must become attractive and interest- I 
ing and students must have active participation in the learn- 1 
ing process. Activities, plays, tableaux, forums, and field- I 
trips contribute to the vitalization of studies. Planning for 
these require time. A teacher can do a much more effective 
job if her efforts are in one area. 
Religion will be the coordinating and unifying force in 1 
the curriculum. The teacher has the childfs spiritual and 
temporal welfare at heart. Building up a truly Christian 
character is the aim of the school, and everything must tend 
toward that end. The physical, economic, cultural, and social ! 
development of the child must lead always to his moral 
perfection. The common desire of all the teachers to bring 
the children to this ultimate goal will lead them to work 
together in a common effort for the good of each individual 
soul. It is hardly possible that they will become mere 
subject-matter teachers when they have given up all things to 
dedicate their lives to drawing souls to God. 
Many weaknesses may exist in this program. It is only 
a beginning, the foundation upon which experience can build 
and improve. It will fulfill its purpose if it aids our 
teachers to be more efficient in helping young minds and 
hearts to grow in knowledge and virtue, in forming upright 
and noble characters in our pupils, in teaching the true 
meaning of democracy, and in drawing young- souls to follow 
in the footsteps of Christ, the Divine Teacher. 
I 
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